NOT  TO  BE  TAKEN  FROM  THIS  ROOM 


UNIVERSITY  OP  ALBERTA 
PACULTY  OP  EDUCATION 

The  undersigned  hereby  certify  that  they 
have  read,  and  recommend  to  the  Committee  on 
Graduate  Studies  for  acceptance,  a  thesis  on 
*A  quantitative  and  Qualitative  Analysis  of  the 
Answers  to  the  1944  Social  Studies  Three  Examination 
Papers",  submitted  by  Melvin  Oscar  Edwardh,  B.  Ed., 
in  partial  fulfilment  of  the  requirements  for  the 
degree  of  Master  of  Education. 


D  V _ A 


i 


Digitized  by  the  Internet  Archive 
in  2018  with  funding  from 
University  of  Alberta  Libraries 


https://archive.org/details/quantitativequalOOedwa 


THE  UNIVERSITY  OF  ALBERTA 


i>  7 


A  QUANTITATIVE  AND  QUALITATIVE  ANALYSIS  OF  THE 
ANSTfERS  TO  THE  1944  SOCIAL  STUDIES  3 
EXAMINATION  PAPERS 


A  DISSERTATION 

SUBMITTED  TO  TIE  SCHOOL  OF  GRADUATE  STUDIES 
IN  PARTIAL  FULFILMENT  OF  THE  REQUIREMENTS  FOR 
THE  DEGREE  OF  MASTER  OF  EDUCATION 


FACULTY  OF  EDUCATION 


BY 


MELVIN  OSCAR  EDWARDH 


EDMONTON,  ALBERTA 
MAY,  1948. 


TABLE  OF  CONTENTS 

Page 

LIST  OF  TABLES  III,  IV 

LIST  OF  FIGURES  V,  VI 

Chapter 

I.  Introductory  Statement  1 

II o  The  Paper  8 

III.  Questions  With  Above  Average  Discrimina¬ 
tion-Groups  ,,D,‘  and  MCM  16 

IV.  Questions  With  Above  Average  Discrimina¬ 
tion-Groups  nDM  and  MB"  34 

Vo  Questions  With  Average  Discrimination 

Groups  MDM  and  "C"  43 

VI.  Questions  With  Average  Discrimination 

Groups  "D"  and  MBM  50 

VII.  Questions  With  Belov/  Average  Discrimina¬ 
tion-Groups  MDM  and  "C"  57 

VIII.  Questions  With  Below  Average  Discrimina¬ 
tion-  Groups  MDM  and  MBM  66 

IX.  The  Qualitative  Data  72 

X.  English  Marks  •  8l 

-XI.  Summary  and  Conclusions  90 


II 


. 


. 


» 


. 


list  of  Tables 


Page 

3 


I,  Frequency  of  Social  Studies  Score 

II.  Percentage  Discrimination-Groups  "Dn  and  nC"  9 

III.  Percentage  Discrimination-Groups  MD"  and  "B"  9 

IV.  Classification  of  Questions  According  to 

Percentage  Discrimination-Groups  "D"  and  "C"  10 

V.  Classification  of  Questions  According  to 

Percentage  Discrimination-Groups  MD?*  and  nBn  11 


VI.  Relationship  between  the  Percentage  Dis¬ 
crimination  and  the  Relative  Response  of 
the  MD"  and  "C"  Groups  of  Students  ,  12 

VII.  Relationship  between  the  Percentage  Dis¬ 
crimination  and  the  Relative  Response  of 
the  "D"  and  "B"  Groups  of  Students  13 

VIII.  Percentage  Attainment  for  Question  1  16 

IX.  Percentage  Attainment  for  Question  1(a)  18 

X.  Attainment  Table  for  Question  1(b)  19 

XI.  Attainment  for  Question  1(e)  21 

XII.  Attainment  for  Question  2  21 

XIII.  Attainment  for  Question  2  23 

XIV.  Percentage  Attainment  of  Question  6  25 

XV.  Average  Mark  and  Range  of  Marks  for 

Question  8  27 

XVI.  Percentage  Attainment  for  Question  9  28 

XVII.  Percentage  Attainment  for  Question  10  29 

XVIII.  Percentage  Attainment  for  Question  11  32 

XIX.  Percentage  Attainment  for  Question  2  34 


III 


-  , 


* 

- 


- 

- 


* 

* 


- 


. 


- 


. 


. 


. 


*1 


* 

' 


, 

. 


* 


* 


LICT  OF  TABLES -C ONTINUED 


Page 

XX.  Comparative  Results  of  Question  2  35 

XXII.  Percentage  Attainment  for  Question  4  37 

XXIII.  Percentage  Attainment  for  Question  9  38 

XXIV.  Percentage  Attainment  for  Question  10  39 

XXV.  Percentage  Attainment  for  Question  11  41 

XXVI.  Percentage  Attainment  for  Question  3  43 

XXVII.  Percentage  Attainment  for  Question  1  50,  51 

XXVIII.  Percentage  Attainment  for  Question  6  52 

XXX.  Average  Mark  and  Range  of  Marks  for 

Question  8  55 

XXXI.  Percentage  Attainment  for  Question  4  57 

XXXII.  Perdentage  Discrimination  for  Question  14  63 

XXXIII.  Percentage  Attainment  for  Question  14  70 

XXXIV.  Percentage  Attainment  for  Question  6  74 

XXXV.  Comparison  of  Percentage  Attainment  for 

Question  2  75 

XXXVI.  Comparison  of  Percentage  Attainment  for 

Question  3(5)  76 

XXXVII.  Percentage  Attainment  for  Question  11(5)  77 

XXXVIII.  Percentage  Attainment  for  Question  10(a)  78 

XXXIX.  Percentage  Attainment  for  Question  11(e)  79 

XL.  Percentage  Attainment  for  Question  14  80 

XLI.  Comparative  English  Attainment  81 


IV 


. 


* 


* 


LIST  OF  FIGURES 


Figure  Page 

1.  Percentage  Attainment  for  Question  1(a)  20 

2.  Percentage  Attainment  for  Question  2  24 

3.  Attainment  on  Question  10(a)  31 

4.  Attainment  on  Question  10(b)  31 

5.  Attainment  on  Question  10(a) -Groups 

"D"  and  "B"  40 

6.  Attainment  on  Question  10(b) -Groups 

"D"  and  "B"  40 

7.  Comparative  Attainment  of  Groups  MCM  and 

WDM  in  Question  3(b)  45 

8.  Percentage  uttainment  on  Question  12  47 

9.  Comparative  Attainment  for  Question  3(b)  49 

10 o  Percentage  Attainment  in  Question  5  59 

11.  Percentage  Attainment  in  British  History 

in  Question  7  60 

12.  Percentage  Attainment  in  U.S.  History 

in  Question  7  6l 

13.  Response  to  Question  l4  65 

14.  Percentage  Attainment  in  Question  5  6 7 

15.  Percentage  Attainment  in  Question  12  69 

16.  Correlation  between  Social  Studies  and 

English  Marks-Group  f,DH  83 

17.  Correlation  between  English  and  Social 

Studios -Group  MCM  84 

18.  Correlation  between  Social  Studies  and 

English  Marks-Group  "E”  85 

19.  Correlation  between  English  Marks  and 

Essay  Mark-Group  MB,!  86 


V 


LIST  OF  FIGURES-CONTINUED 


Figure 


Page 


20*  Correlation  between  English  Mark  and  Social 

Studies-Group  "D",  "C"  and  "B"  87 


VI 


CHAPTER  1 


INTRODUCTORY  STATEMENT 

Final  examinations  are  designed  primarily  to  find 
the  core  of  knowledge  that  the  students  have  accumulated, 
not  what  they  have  failed  to  learn.  Thus,  we  should  be 
able  to  point  out,  they  knew  so  much.  It  is  not  enough  to 
say  they  failed  because  they  did  not  know  certain  facts. 

In  Alberta,  the  papers  of  Grade  Xll  students  are  given  the 
following  gradings:  "H" ,  "A",  MBM ,  "C11,  and  nDM .  The  top 
three  gradings  allow  students  to  enter  university.  A 
nC#l  grading  gives  a  high  school  credit  but  does  not  permit 
matriculation,  while  a  ,,BM  grading  represents  a  failure  and 
no  credit  is  given  for  the  year’s  work. 

If  the  examination  accomplishes  its  purpose  an  in¬ 
vestigator  should  be  able  to  show  in  a  positive  way  the 
knowledge  core  of  each  group.  Furthermore,  a  certain 
quality  of  thinking  should  divide  the  groups.  The  invest¬ 
igation  on  the  following  pages  purports  to  discover  some  of 
the  differences  between  the  students  who  made  under  WCM, 
those  who  made  under  11 B” ,  and  those  who  made  over  MB” .  It 
is  my  purpose  to  make  a  survey  of  the  differences,  a  survey 
which  shall  be  both  quantitative  and  qualitative.  This 
study,  then  concerns  itself  with  the  differences  between 
the  relative  cores  of  knowledge  of  each  group  and  the 
quality  of  thinking  responsible  for  the  answers  set  down. 
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The  Sampling 

The  sampling  was  designed  to  select  the  answer 
papers  of  three  groups  of  Grade  Xll  students  who  wrote 
the  Social  Studies  111  examination  paper  in  July  1944. 

The  sample  included  78  answer  papers  in  the  upper  range 
of  the  ,!DM  category  (those  who  failed  to  make  "C")*  The 
second  sample  had  57  answer  papers  from  the  upper  range 
of  ,,C,,  category  (those  who  failed  to  make  "B").  The  third 
sample  included  32  answer  papers  from  the  lower  range  of 
the  "B”  group  (those  who  just  made  over  r,B,f)* 

A  sampling  which  included  an  equal  number  of  answer 
papers  in  each  group  would  have  facilitated  this  study*  The 
table,  on  the  following  page,  shows  the  mark  distribution 
and  frequency  of  marks  in  each  of  the  three  samples: 

The  Method 

The  means  used  to  test  students  has  always  been 
subjected  to  severe  criticism.  However,  the  quarrel  has 
never  been,  should  we  measure  educational  achievement, 
but  rather  how  should  it  be  measured?  The  Department  of 
Education  has  adopted  a  certain  type  of  examination  as 
the  best  way  to  measure  educational  achievement*  The  most 
straight  forward  measurement  is  the  quantity  of  knowledge 
displayed*  Such  a  measurement  lends  itself  readily  to 
statistical  compilation* 


* 
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TABLE  I 


FREQUENCY  OF  SOCIAL  STUDIES  SCORE 


RAW  SCORE 


SCORE 


SCORE (SOCIAL  STUDIES  AND  ENGLISH) 


FREQUENCY 


7  8 

79 

80 
81 

82 

83 

84 

85 

86 

87 

88 

89 

90 

91 

92 

93 

94 

95 

96 

97 

98 

99 
100 
101 
102 
103 

,  104 
105 
106 
107 

io  8 


mm 

FREQUENCY  i 

SCORE 

mm. 

FRI 

D  C 

B 

4 

90 

8 

5 

91 

- 

14 

_ 

15 

92 

- 

17 

6 

93 

14 

8 

94 

- 

13 

5 

95 

- 

0 

96 

- 

4 

97 

- 

2 

mm 

9 

98 

2 

22 

3 

100 

- 

1 

101 

1 

2  1 

102 

1  1 

103 

6 

104 

105 

106 

— 

6 

Q 

107 

- 

8  ' 

g 

108 

— 

16 

8 

109 

— 

12 

7 

4 

110 

- 

-IS- 

7 

3 

in 

— 

10 

f 

c* 

112 

- 

8 

1 

y 

4 

113 

- 

9 

ft*. 

3 

114 

— 

3 

— 

5 

115 

- 

2 

— 

1 

— 

4 

— 

1 

— 

1 

_ 

1 

Zl  22  32. 

s 

DandC  Dividing  LmC. 


n_  C  and  B  D  ivid'nq  Line 

m  J 


Bat  quantitative  measurement  is  not  a  sufficient 
basis  for  barring  students  from  University.  A  certain 
quality  of  thinking  determines  the  amount  and  the  value  of 
the  answers  given.  The  question  arises:  Is  the  relative 
quality  of  thinking  between  groups  "D"  and ” and and 


measureable? 


T  ;  r 
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The  difficulty  of  qualitative  measurement  is  well 
known,  the  difficulty  increases  because  the  questions  were 
not  specifically  designed  to  reveal  quality  of  thinking* 

The  need  for  this  type  of  investigation  on  the  Grade  Xll 
examination  paper  makes  it  necessary  to  proceed  regardless 
of  the  difficulties*  With  these  limitations  in  mind,  I 
have  attempted  to  determine  the  quality  of  thinking  required 

by  the  questions#  In  addition  also,  I  have  used  my  analysis 
of  the  answers  to  determine  the  quality  of  thinking* 

The  Quantitative  Data 

I  have  checked  each  part  of  every  question  for  the 
number  of  correct  answers,  the  partially  correct  answers, 
the  errors,  and  the  parts  not  attempted.  As  the  number  of 
papers  in  each  sample  differs  greatly,  frequency  of  the  corr 
ect  answers  is  meaningless.  The  tables  and  the  graphs  in 
this  investigation  are  based  on  percentage*  Bar  graphs  are 
used  to  show  the  relative  percentage  attainment  of  each 
group,  to  show  the  relative  percentage  of  errors  in  each 
group  and  the  relative  percentage  of  parts  of  questions  not 
attempted* 

Errors  were  noted  as  there  was  a  possibility  that 
type  of  error  and  extent  of  error  would  show  differences 
between  the  group*  However,  classification  of  errors  proved 
impossible  but  the  investigator  was  left  certain  impressions 
regarding  the  differences* 

We  are  not  only  interested  in  the  core  of  knowledge 
shown  by  each  group  but  also  which  question  discriminated 
best* 


■ 
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I  have  found  the  average  per  cent  discrimination  be¬ 
tween  groups  HDM  and  MCM  and  groups  "D"  and  ,,BU  0  Average  per 
cent  discrimination  of  each  question  is  compared  to  the  average 
per  cent  discrimination  of  the  paper.  This  method  divides 
the  questions  into  three  groups: 

1.  Those  which  have  above  average  discrimination. 

2.  Those  which  have  average  discrimination. 

3*  Those  which  have  under  average  discrimination. 

The  English  Mark 

The  English  mark  which  is  included  in  the  final 
grading  of  the  Social  Studies  test  is  derived  solely  from 
the  essay  question.  It  has  been  thought  best  not  to  con¬ 
sider  the  English  mark  with  the  Social  Studies.  Thus  the 
figures  used  are  on  the  basis  of  the  Social  Studies  mark 
alone. 

The  English  mark  will  be  considered  from  the  follow¬ 
ing  viewpoints: 

1.  Per  cent  of  students  it  helped  to  push  over  a 
dividing  line. 

2.  Per  cent  it  helped  to  keep  under  a  dividing  line. 

3®  The  correlation  of  English  ability  and  Social 

Studies  ability* 

4.  Did  the  English  mark  discriminate  between  groups 
MDM  and  MCM  and  groups  MCU  and  MBM? 


* 


. 
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The  Qualitative  Data 

I  have  noted  previously  the  difficulty  of  qualitative 
measurement.  Many  of  the  questions  were  not  designed  to 
measure  quality  of  thinking.  The  quality  evident  in  the 
answers  depends  upon  the  type  of  question  asked  and  the 
quality  of  thinking  which  the  individual  brings  to  the 
question.  The  quality  of  the  answer  is  the  result  of  the 
interplay  of  these  two  factors. 

The  quality  of  thinking  should  improve  as  we  proceed 
from  one  category  to  the  other.  There  is  no  method  known 
to  investigators  ty  which  the  results  of  any  one  question 
can  give  us  a  complete  picture  of  the  quality  of  thinking* 

Nor  is  quality  of  thinking  a  unit  concept  but  rather  made 
up  of  many  factors.  L.  L.  Thurstone  in  the  No*  1  issue 
of  the  Psychometric  Monograph,  sets  forth  the  case  of  six 
measurable  primary  mental  abilities.  Again  E.  B.  Lesley, 
in  his  book,  "Teaching  the  Social  Studies" 1  sets  forth  mental 
abilities  which  should  be  developed  by  this  subject.  From 
the  two  sources  I  have  compiled  a.  series  of  factors  which 
indicate  a  quality  of  thinking.  If  the  questions  on  the 
paper  really  test  qualitatively,  we  should  find  increasing 
indication  of  the  presence  of  such  factors.  These  factors  are: 

1.  Clearness  of  Concepts* 

2*  Straight  Memory  (a)  Factual 

(b)  Georgraphical 

1-  esley,  E.  B * , "Teaching  the  Social  Studies",  Heath 
Company.  Boston.  (19425  PP-  557-559- 


o 
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3.  Interpretation  of  Question 

4.  Judgment  and  Evaluation 

5.  Deduction 

6.  Critical  Attitude 

Investigators  are  well  aware  of  the  difficulty 
of  devising  tests  which  will  measure  only  one  factor. 

They  are  also  aware  of  the  impossibility  of  deducing 
the  importance  of  the  different  factors  from  any  one 
question.  They  use  questions  which  primarily  test  one 
factor.  This  technique  will  be  used  in  this  investigation. 
Certain  questions  are  designed  to  test  definite  facts  and 
qualities • 

Each  quality  set  forth  will  be  tested  against  the 
results  of  certain  questions.  The  questions  on  the  exam¬ 
ination  paper  are  divided  according  to  the  following  factors: 

Que  s  ti  ons 


1. 

Concept 

6 

2. 

Memory  -  (a)  Factual 

3 

-  ib)  Geographical 

3(b) 

3. 

Interpretation 

11(b) 

4. 

Judgment  and  Evaluation 

10(a) 

5. 

Deduction 

11(e) 

6. 

Critical  Attitude 

14 

.  .. 

* 

. 


. 


- 


, 


* 

* 

.  ,  ■- 
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CHAPTER  II 
THE  PAPER 

Total  Marks  for  the  paper* 

Social  Studies  173 
English  20 

121 


Those  who  made  under  "CM  -  MD"  group. 

Average  content  96.57  -  Relative  per  cent  *+7.93 


Those  who  made  under  MBM  -  "CM  group. 

Average  Content  96.57"  -  Relative  per  cent  55.62 

Those  who  made  over  MB"  -  "B"  group. 

Average  content  101.84  -  Relative  per  cent  56.87 

Average  percentage  discrimination  between  groups  nDn  and  "C" 

Group  "C"  55.82 

Group  "D”  4*7.93 

jlM 


Average  percentage  discrimination  between  groups  ,,Dn  and  "BM 

Group  MBM  58.87 
Group  "D"  47.9,3 
10T94 


lolt  will  the  obvious  to  the  reader  that  while  I  have  used 
two  decimal  places  in  writing  out  my  results,  all  the  fig¬ 
ures  could  with  little  or  no  loss  of  accuracy  be  rounded  off 
to  whole  numbers . 


- 


- 


. 
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TABLE  II 

FBI CEKTAGE  DI GCixIM :ATIC ■-GrOIT 3  "D"  uND  t,Cw 


ATTAINMENT 


Questions 

Group  MCl* 

Group  "D" 

/ 

lo 

32.1c 

20.94 

11.16 

2  * 

33.09 

22.75 

10.34 

3. 

49.39 

40.87 

8.52 

4  o 

39.91 

36.88 

3.03 

5. 

95.13 

93.43 

1.70 

6, 

74.83 

64.97 

9.87 

7. 

45.79 

44.36 

1.43 

8, 

60.00 

50.9 

9.1 

9o 

45.0Q 

33.23 

11.72 

lto 

28.18 

18.58 

9.60 

11  o 

48.83 

36.68 

12.15 

12  o 

49.64 

42 . 18 

7.46 

13  0 

80.35 

54'.  62 

5.73 

14. 

75.79 

70.51 

5.28 

TABLE  III 

-  ~"v:  v?..:  i  :  z  .01  ii  ri.-7iCi'-GFCT^j  irpT>  ntp  !,pu 


ATTAINMENT 


Questions 

- Iroup”“rrBrr' 

Group  "it* 

/ 

1. 

31.12 

20.94 

10.18 

2  0 

35.74 

22.75 

12.99 

3. 

60.75 

49.87 

19.88 

4  0 

53.91 

36.80 

17.03 

- 

93.75 

63.43 

-32 

6, 

75.52 

64.97 

10.55  • 

7* 

56.09 

44.36 

11.73 

8, 

61.10 

50.90 

10.20 

9* 

50.86 

33.28 

17.58 

10, 

33.98 

16.58 

15.40 

11* 

48.76 

36.68 

12.10 

12  * 

48.12 

42.18 

^.94 

13* 

60.94 

54.62 

6.32 

14* 

77.06 

70.51 

6.55 

r 
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TABLE  IV 

CLASSIFICATION  OF  QUESTIONS  ACCORDING  TO  PERCENTAGE 

DISCRIMINATION  FOR  GROUP  MDM  ANDt,CM 


Group  One-  Questions  which 

Questions 

Percentage  ] 
crimination 

achieved  better  than  aver- 

1 

11.16 

age  discrimination. 

2 

10.34 

6 

9.87 

/ 

8 

9.1 

9 

11.72 

10 

9.60 

11 

12.15 

Group  Two-  Questions  which  ach 

- 

ieved  average  discrimination. 

3 

8.52 

12 

7  .46 

Group  Three-  Questions  which 

achieved  less  than  average 

discrimination* 

4 

3.03 

5 

1.70 

7 

1.43 

13 

5.73 

• 

14 

5.28 

discrimination 
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TABLE  V 

CLASSIFICATION  of  questions  according  to  percentage 

DISCRIMINATION  FOR  GROUP  MDM  AND  "B" 

Questions  Percentage  Dis- 
 crimination^ 


Group  One-  Questions  which 

achieved  above-average  dis¬ 

crimination. 

2 

12.99 

3 

19.88 

V 

17.03 

9 

17.58 

10 

15.40 

11 

12.10 

Group  Twp-  Questions  which 

achieved  average  discrim¬ 

ination. 

1 

10.18 

6 

10.55 

7 

11.73 

8 

10.2 

Group  Three-  Questions  which 

achieved  less  than  average 

discrimination. 

5 

.32 

12 

5.9^ 

13 

6.32 

lb 

6.55 

discrimination 


J 
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TABLE  VI 


RELATIONSHIP  BETWEEN  THE  PERCENTAGE  DISCRIMINATION 
AND  THE  RELATIVE  RESPONSE  OF  THE  "D"  AND  "C" 
GROUPS  OF  STUDENTS 


Group  One- 

Questions 

Response  Categor; 

1 

A 

2 

A 

6 

C 

8 

B 

9 

A 

10 

A 

11 

A 

Group  Two- 

3 

A 

12 

A 

Group  Three- 

4 

A 

5 

C 

7 

B 

13 

C 

lb 

c 

1*  A-Under  average  response 
B-About  average  response 
C -Above  average  response 


-  13  - 

TABLE  VII 


RELATIONSHIP  BETWEEN  THE  PERCENTAGE 
AND  THE  RELATIVE  RESPONSE  OF  THE 
GROUPS  OF  STUDENTS 

DISCRIl  INATION 
"D"  AND  "B" 

Questions 

Response  Categor; 

Group  One-  2 

A 

3 

A 

4 

A 

9 

A 

10 

A 

11 

A 

Group  Two-  1 

A 

6 

C 

7 

• 

B 

8 

C 

Group  Three-  5 

c 

12 

A 

13 

C 

14 

c 

Classification 
1.  A-  Under  average  response 

B-  About  average  response 

C-  Above  average  response 
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Facts  Suggested  by  Methods  of  Classification. 

(1)  Although  the  group  classification  is  not  exactly 
the  same  ror  both  comparisons,  the  questions  as 

a  whole  continue  to  discriminate  the  same  for 
each  comparison. 

(2)  Only  one  question,  question  4,  moved  from  above 
average  discrimination  to  lower  than  average 
discrimination. 

(3)  With  the  exception  of  question  6,  no  question 
which  achieved  more  than  average  discrimination 
elicited  an  above  average  response  from  any  group. 

(4)  With  the  exception  of  question  6  and  question  8, 
which  had  an  average  response,  the  questions  which 
did  discriminate  the  most  elicited  a  less  than  av¬ 
erage  response. 

(5)  The  questions  which  failed  to  discriminate  to  any 
extent  were  mostly  those  to  which  the  response  had 
been  above  average. 

(6)  Questions  on  the  whole  maintained  their  degree  of 
difficulty  for  each  group  with  the  following  ex¬ 
ceptions  : 

(a)  Question  5  achieved  very  little  discrimin¬ 
ation.  Group  nC”  averaged  more  than  Group  ttBn • 

(b)  Question  7  discriminated  1.43  per  cent  for 
groups  "D"  and  MC",  and  11.73  per  cent  for 


. 

* 


. 

* 

- 

*  . 


* 


* 


groups  MD"  and  "B" . 

(c)  Question  4  discriminated  17.03  per  cent  between 
groups  MDM  and  MBM  and  3*03  pepbent  between  groups 
"D"  and  "C". 
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CHAPTER  III 

QUESTIONS  WITH  ABOV. .  AVERAGE  DISCRIMINATION 
Groups  MDM  -and  "C" 

Question  1  -  Question  1  was  based  on  the 
students*  geographical  knowledge  of  the  Italian  war 
theatre.  The  response  for  each  group  was  far  below  the 
average  of  each  group  for  the  whole  paper. 

TABLE  VIII 


PERCENTAGE  ATTAINMENT  FOR  QUESTION  1 


Attainment 

Errors 

Not  Attempted 

MC"  Group 

32.1 

23.5 

.44.4 

MDn  Group 

20.9^ 

26.6 

52.46 

Percentage 

ation. 

Discrimin-  11.16 

3.1 

8.06 

The  tables  on  the  following  pages  show  the  detail¬ 
ed  results.  The  nDn  group  was  consistently/inferior  to  the 
T,CM  group.  Although  the  percentage  error  is  greater  for  the 
**Dn  group,  on  the  whole,  you  will  note  that  the  difference 
in  percentage  error  is  less  than  the  difference  between  the 
percentages  not  attempted,  which  would  tend  to  show  that 
the  MCM  group  was  surer  of  its  knowledge  ghd  not  given  to 
guessing  as  much  as  the  students  who  constituted  the 
MDM  group. 

Furthermore,  the  extent  of  errors^  of  both  groups 


1.  I  have  limited  the  use  of  this  method  to  the  questions 
dealing  with  geography.  If  the  students  were  asked,  to 
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as  shown  by  the  following  examples  indicated  the  super¬ 
iority  of  the  nCM  group. 

In  item  (5)  which  was  the  naming  of  the  central 
mountains  of  Italy,  the  "D"  group  named  them  the  Andes 
three  times,  the  Alleghanies  twice,  the  Urals  five  times, 
while  the  "C"  group  called  them  either  the  Alps  or  the 
Pyrenees . 

Item  (20) ,  which  was  the  naming  of  the  city  of 
Tunis,  was  named  Cairo  ten  times  and  Tripoli  five  times 
by  the  MDn  group,  while  the  nCM  group  named  it  Bizerte 
ten  times.  > 


(Continued  from  Page  1.6) 

to  place  the  city  of  Edmonton  on  a  map,  and  if  one  placed  it 
at  Bed  'Deer  and  another  placed  it  where  Calgary  should  be,  I 
have  assumed  that  the  first  student  had  superior  knowledge 
to  the  latter,  e.g.  The  students  were  asked  to  name  the 
central  range  of  mountains  in  Italy,  the  Apennines.  The 
feet  that  one  student  called  this  range  the  Alleghanies  , 
while  another  student  named  it  the  Pyrenees,  would  seem 
to  indicate  the  latter  student  had  superior  knowledge  because 
as  measured  in  miles,  his  error  is  less.  Although  the  impend' 
erable  of  guessing  entered  the  calculations  here,  the  trend, 
as  I  noted  the  errors,  seemed  to  indicate  that  the  extent  of 
error  of  the  “D”  groupXgre ater  than  that 


1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

20 
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TABLE  IX 


PERCENTAGE  ATTAINMENT  FOR  QUESTION  1(a) 


Attainment 

D  C 

Errors 

D 

c 

Not  Answered 

D  C 

10.2 

l0.5 

15.4 

12.3 

74.4 

77.2 

5.1 

10.5 

15.4 

14. 

79.5 

75.4 

20.5 

35.1 

21.8 

12.3 

57.7 

52.6 

U.5 

21 

28.2 

42.8 

60.3 

25.1 

6.4 

10.5 

37.2 

47.4 

56.4 

42.1 

10  o2 

14 

21.8 

29.6 

68 

56.2 

1.3 

5.3 

24.5 

19.3 

74.4 

75.4 

42.3 

63.2 

16.7 

14 

4i 

22.8 

11.5 

29.6 

39.8 

36.8 

48.7 

33.? 

28.2 

40.3 

15.4 

14 

56.4 

45.6 

10.2 

12.3 

24.3 

24.5 

65.4 

63.2 

12.8 

36.8 

29.5 

36.8 

39.8 

47.4 

3.8 

14 

26.4 

38.6 

39.8 

47.4 

9 

26.3 

6.4 

7 

84.6 

66.6 

15.4 

36.8 

9 

10.5 

75.6 

£2.6 

91 

94.7 

6.4 

1.8 

2.6 

3.5 

5.1 

14 

28.2 

5.3 

66.7 

80.7 

7.7 

19.3 

1.5.4 

12.3 

77.0 

68.4 

46.2 

£2.6 

23 

28.1 

30.8 

19.3 

21.8 

36.8 

48.7 

38.6 

29.5 

24.5 

% 
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TABLE  IX-CONTINUED 


21 

35.9 

52.6 

55.2 

96.8 

9 

10.5 

22 

15.4 

21 

43.6 

42.3 

4l 

31.6 

23 

43.6 

63.2 

28.2 

21 

28.2 

15.8 

24 

37. a 

6l.4 

28.2 

15.8 

34.6 

22.8 

In 

the  ,!BM  part 

of  the 

question  which  asked 

the 

students  to  show  by  means  of  a  double  line  the  present 
battle  line  in  Italy,  the  examiners  gave  1  or  2  marks  for 
the  question*  The  results  were  as  follows: 


TABLE  X 

ATTAINMENT  TABLE  FOR  QUESTION  1(b) 


Attainment 

2  marks  1  mark 

Errors 

Not  Attempted 

Group 

57.8 

22.8 

12.3 

7 

Group 

14.2 

^2.3 

hi 

21*9 

8.6 

3Q 

.7 

This  part  of  the  question  was  better  answered  and 
thus  less  difficult  than  the  others.  It  should  be  noted 
that  it  discriminated  belter  than  the  more  difficult  parts 
of  the  question.  The  greater  percentage  error  of  the  "D” 
group  reveals  a  lack  of  detailed  knowledge  of  the  actual 
location  of  the  fighting. 

The  (c)  -part  of  question  one  asked  the  students  to 
locate  three  other  places  prominent  in  the  news. 


■ 


I  terns  of  a  UCSt  .  oO  I  (cl). 


f^rcentcL^e,  tftt  ainment, 
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TABLE  XI 


ATTAINMENT 

TABLE  FOR 

QUESTION  1(c) 

Attainment 

Errors 

Not  Attempted 

3-2  Marks 

1  Mark 

"C" 

Group  3.5 

17.5 

5.3 

73.6 

"D" 

Group  6.4 

15.4 

2.6 

75.7 

-2.9 

2.1 

-2.7 

-2.1 

This  question  was  very  difficult  for  both  groups 


and  failed  to  discriminate.  Neither  group  was  able  to 
recall  names  with  facility. 

Question  2. - Dealt  with  the  names  in  the  news. 

The  average  results  were  as  follows: 


TABLE  Xll 

PERCENTAGE  ATTAINMENT  FOR  QUESTION  2 


Attainment 

Errors 

Not  Attempted 

"C"  Group 

33.09 

21.31 

45.6 

"D"  Group 

22.75 

25.96 

51.29 

10.34 

4.65 

5.69 

This  question  discriminated  well.  Again,  the 


percentage  error  and  the  percentage  not  attempted,  favor 
the  "C"  group  indicating  that  the  students  in  this  group 
were  surer  of  their  knowledge  and  were  not  so  apt  to  guess 
at  the  answers.  . 


■  ■a.  .  ■  ' J  Ch 
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; 
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The  tables  on  the  following  page  show  that  items 
(a),  (b) ,  (k),  and  (m)  discriminated  the  best.  Three  of 
these  items,  (a),  (b) ,  and  (m) ,  asked  the  students  to 
identify  military  men  of  foreign  powers.  This  tended  to 
show  that  the  ,,D11  group's  interest  was  not  so  broad  as 
that  of  the  f,C"  group's.  Item  (k)  asked  the  students  to 
identify  C.  G.  D.  Roberts,  a  famous  Canadian  poet.  This 
was  an  item  which  was  not  likely  to  be  taught  and  we  find 
the  fc,Cfct  group  superior  in  the  field  of  general  knowledge. 

Items  (i)  and  (j)  which  asked  the  students  to 
identify  J.  W.  Dafoe  and  Sir  Ernest  MacMillan,  are 
Canadian  topics  which  were  not  well  known  by  either  group 
Knowledge  of  Canadian  affairs  is  not  a  discriminating 
factor.  An  examination  of  the  errors  in  identifying 
J9  Wj>  Dafoe  showed  that  both  groups  named  the  famous 
Canadian  editor  as  the  doctor  of  the  Quintuplets  the 
same  percentage  of  times  as  they  identified  him  correctly 

The  profile  graph  indicated  that  items  either 
poorly  answered  or  relatively  well  answered  showed  little 
or  no  discrimination. 


■ 
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TABLE  Xlll 

PERCENTAGE  ATTAINMENT  FOR  QUESTION  2 


Parts 

Attainment 
Groups-  rtD,fand  wCtf 

Errors 

"D"and"C" 

Not  Attempted 
"D"  and  "C" 

a 

50 

75.4 

30.77 

8.8 

19.23 

15.8 

b 

44.87 

72 

33.3 

21 

21.8 

7 

c 

17.9 

36.8 

20.5 

12.3 

61.5 

50.8 

d 

3.86 

8.8 

16.6 

26.3 

79.5 

64.9 

© 

23.08 

33.5 

38.4 

36.8 

38.4 

29.8 

t 

7.69 

14 

15.39 

29.8 

76.9 

56.2 

g 

20.5 

14 

34.6 

35.1 

44.8 

50.9 

h 

6.4 

7 

32.06 

47.4 

61.5 

45.6 

i 

17.9 

26.3 

39.7 

29.8 

42.3 

43.9 

i 

10.26 

17.5 

32.06 

21 

57.6 

61.4 

k 

30.7 

54.4 

11.5 

5.3 

57.6 

40.3 

1 

24.3 

33.5 

8.9 

0 

66.67 

66.67 

m 

8.9 

29.8 

20.5 

10.5 

61.6 

59.6 

n 

7.8 

21 

30.6 

15.8 

61.5 

63.2 

0 

10.26 

15.8 

32.08 

14 

66.67 

70.2 

P 

61.5 

70.2 

32.06 

26.3 

6.41 

3.5 

24 


<\2 


5 


Question  6.  -  This  was  a  matching  question  sixteen 
definitions  were  given,  of  these,  twelve  had  to  be  matched 
with  the  twelve  terms  listed.  The  response  to  this  question 
was  well  above  the  average  of  the  paper  for  each  group,  in 

4 

only  the  three  following  terms,  economic  nationalism,  imper¬ 
ialism,  and  cartel  did  the  attainment  fall  below  the  average 
for  the  whole  paper. 

TABLE  XIV 


PERCENTAGE 

attainment  OF 

QUESTION 

6 

Parts  Groups- 

Attainment 
•  "D"  and  "C" 

Errors 
"DM  and  "C" 

Not  Attempted 
"D"  and  MCM 

1 

75.6 

vO 

o 

CM 

00 

2T^4 

10.5 

- 

I08 

2 

69.2 

79' 

30.8 

21 

- 

- 

3 

82.2 

87.6 

17.9 

10.5 

- 

1.8 

4 

83.4 

93 

15.4 

5.3 

1.3 

1.8 

5 

37.2 

64.9 

59' 

35.1 

3.8 

0 

6 

70.6 

8  7.7 

25.6 

12.3 

3.8 

0 

7 

38.5 

42.1 

59 

57.8 

2.6 

- 

8 

42.3 

54.^ 

55.2 

45.6 

2.6 

- 

9 

92.3 

94.7 

7.7 

5.3 

- 

- 

lO- 

33.3 

36.8 

51.3 

61.4 

15.4 

1.8 

ll - 

98.7 

98.2 

- 

1.8 

1.3 

- 

12 

56.4 

78.9 

4l 

21 

2.6 

- 

Whole  Question 

Attainment 

Errors 

MCM  Group 

74.83 

23.46 

MDM  Group 

64.89 

32.27 

9.94 

8.36 

r-C 


ft 


n 
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It  is  noted  from  the  tables  that  the  items  with 

the  poorest  percentage  attainment  and  the  greatest  per¬ 
centage  error,  i.e.  (5), (7),  and  (10)  are  terms  which  were 
described  rather  than  defined  in  our  text.  This  would  seem 
to  indicate  a  lack  of  ability  to  generalize.  Both  groups 
were  deficient  in  this  ability  but  the  "D"  group  was  more 
deficient  than  the  "C"  group.  The  fact,  that  the  answers 
to  this  question  were  on  the  whole  better  answered  than 
the  average  for  the  paper,  indicates  that  both  groups 
found  association  of  definitions  and  terms  less  difficult 
than  the  recall  of  specific  detail.  No  doubt  the  per¬ 
centage  attainment  was  affected  by  guessing,  which  this 
type  of  question  tends  to  encourage. 

An  examination  of  the  errors  in  item  (10)  showed 
that  50  per  cent  of  the  students  gave  the  number  eleven  as 
the  answer.  This  would  indicate  that  group  "D"  did  not 
know  the  meaning  of  the  word  ,ff ranchise" .  This  error  was 
repeated  by  group  "C"  but  by  about  10  per  cent  of  the  students. 
In  item  (5),  which  asked  for  the  definition  of  economic 
nationalism,  many  of  the  students  chose  definition  (6). 

Tlsy  seemed  to  feel  that  the  word  "economic n  in  the  de¬ 
finition  was  a  clue,  which  led  to  their  choosing  it  as  a 
definition  of  economic  nationalism.  Only  one  student  in 
the  groups  studied  missed  the  definition  of  inflation. 
Repetition,  in  this  case,  was  an  important  factor  in  the 
achievement  of  both  groups. 


<  .  .  ,  - 

, 

, 


■  > 

• 

■  V 

- 

. 

’ 

• 

i: 

' 

■  ;'HO 

' 

io  r 

. 

' 

, 

» 

C 

* 

- 

. 


-  27- 


question  8.  -  This  essay  question  which  achieved 
better  than  average  discrimination  gave  the  students  a 
choice  of  five  topics  on  which  to  write.  It  is  only  the 
Social  Studies  mark  that  is  discussed  here;  the  English 
mark  is  considered  separately. 

The  following  table  contains  a  summary  of  the 
statistics . 


TABLE  XV 

AVERAGE  MARK  AND  RMGE  OF  MARKS  FOR  QUESTION  8 


MDM  Group 

MCM  Group 

Topic 

Frequency  ^vprage 

7  9.43 

Frequency  Average 

^ 1  ii  if"! 

Range 

4-13 

Range  7s -15 

Topic 

2  13 

10.14 

Topic  2  12 

11.21 

Range 

3-15 

Range  5^-15 

Topic 

3  11 

7.86 

Topic  3  7 

11 

Range 

3-10& 

Range  6-l4 

Topic 

4  43 

10.77 

Topic  b  25 

12.54 

Range 

6-16 

Range  7-17 

Topic 

5  4 

12 

Topic  5  3 

1^.55 

Range 

10-14 

Range  12-J-16 

79^.^ 

Average  Scor’e-10.l8 

Percentage 

Attainment — 50 o9 


Average  Score-12 

Percentage 

Attainment  -60 
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It  is  noticed  that  the  greatest  number  in  both 
groups  chose  the  topic  on  Canadian  Immigration.  It  was  on 
this  theme  that  each  group  received  its  highest  mark.  This, 
coupled  with  the  fact  that  immigration  is  thoroughly- 
covered  in  high  school  social  studies,  would  seem  to  in¬ 
dicate  either  a  lack  of  ability  to  assimilate  information 
which  was  not  taught,  or  at  least  a  lack  of  interest  in 
social  studies.  The  indication  is  that  the  reading  done 
by  either  group  was  limited.  As  I  checked  the  essays, 
two  facts  became  apparent: 

(1)  The  !,C,f  group  has  a  greater  grasp  of  details. 

(2)  These  students  tend  to  organize  and  develop 
their  thougnts  better. 

Question  9.  -  This  question  on  fascism  in  Italy 
proved  hard  to  evaluate  because  of  the  allotment  of  partial 
marks.  The  "D"  group  received  336.5  marks  out  of  a  possible 
1014  for  a  percentage  attainment  of  33.28,  and  the  ,fCtf 
group  received  323.5  marks  out  of  a  possible  741  for  a  per¬ 
centage  of  45.  The  question  discriminated  well  with  a 
percentage  discrimination  of  11.72.  The  following  table 
shows  my  attempt  to  evaluate  the  question  quantitatively. 

TABLE  XVL 

_ PERCENTAGE  ATTAINMENT  FOR  QUESTION  9 _ 

Attainment 

Group  ,fCw  Group  "D" 


Part  a 


56.8 


43.2 


* 

, 
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. 

* 
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TABLE  XVI 
(Continued  ) 

Part  b 

33-35 

43.2 

Part  c 

33.3 

46.7 

Part  d 

29.9 

26.1 

Part,  e 

49.6 

4  7.7 

Whole  Question 

45 

33.28 

The  quantitative  results  showed  the  followings 

(a)  The  application  of  a  general  sta^ment  to  a  specific 
one  which  was  necessary  to  answer  9  (a)  found  the  MC" 
group  superior. 

(b)  The  MCM  group  showed  marked  superiority  in  their  det¬ 
ailed  knowledge  of  events  inside  of  Italy  as  shown  by  the 
answers  to  9(d)* 

Question  10 0  -  This  question  was  designed  to  test 
the  students ’knowledge  of  Canadian  history.  The  average 
results  were  as  follows: 

TABLE  XVII 

PERCENTAGE  ATTAINMENT  FOR  QUESTION  10  


Part  A 

Attainment 

Error 

Not  Attempted 

"CM  group 

32.24 

36.45 

28.05 

f,DM  group 

21.15 

4o.4o 

A-..62 

Percentage 

Difference- 

11*09 

3.95 

6.57 

* 


'  o 


: 

V 
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Part  B 


"C"  group 

28*18 

26.82 

46.92 

"D"  group 
Percentage 

18.58 

22.25 

56.75 

Difference- 

9.60 

—  4.57 

9.83 

The 

graphs 

on  the  following 

page  showed  the 

attain' 

ment  of  the 

groups 

for  each  part  of 

the  question. 

While 

the  question  discriminated  between  the  groups,  the  answers 
showed  a  decided  lack  of  knowledge  of  Canadian  constitu¬ 
tional  development  and  of  the  contribution  of  Canadian 
statesmen*  On  the  whole,  recency  in  the  historical  setting 
increases  the  knowledge  core  of  each  group* 


' 

* 

Cent  Pe-n  Cent 
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Question  11,  -  This  question  was  based  on  Lord 
Halifax’s  speech  in  Toronto.  Although  a  current  event 
question,  some  of  the  answers  demand  an  interpretation 
on  the  part  of  the  students.  The  question  differentiated 
between  the  two  groups.  Group  nD”  obtained  515.5  marks 
out  of  a  possible  1404  for  a  percentage  attainment  of 
36.68  and  the  ”0"  group  obtained  501  marks  out  of  a  pos¬ 
sible  1026  for  a  percentage  of  48.83. 


A  table  for  the  entire  question  is  as  follows: 
TABLE  XV111 

PERCENTAGE  ATTAINMENT  FOR  QUESTION  11 


Parts 

Attainment 

Groups-  "D"  and  ”0” 

a 

36.5 

44.7 

b 

42.7 

59.2 

c 

42.3 

49.1 

d 

54.55 

48.2 

e 

33.3 

41.5 

f 

12.8 

29.75 

S 

(i) 

17.4 

22 

(2) 

14.1 

46.5 

(3) 

37.8 

50.8 

(4) 

20.5 

44.8 

h 

21.7 

28 

i 

36 

49 
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The  points  of  difference  were: 

(1)  Parts  (e),  (f)  and  (g),  which  demanded  a  know¬ 
ledge  and  an  appreciation  of  the  develop¬ 
ment  of  Canada,  politically  and  economically, 
were  poorly  answered.  Again,  the  deficiency  of 
the  students*  knowledge  of  Canadian  history  is 
illustrated . 

(2)  The  (g)  part  of  question  eleven  demanded  a  type 
of  thinking,  that  of  applying  a  generalization 
to  a  specific  situation.  The  response  showed 
the  rtC”  group  to  he  superior  to  the  WD"  group. 

(3)  Many  students  were  unable  to  interpret  11(b); 
thus  they  named  three  countries  of  the  British 
Commonwealth  of  Nations  instead  of  United  States, 
Russia  and  China.  The  "D"  group  did  this  ap¬ 
proximately  twice  as  often  (based  on  per  cent) 

as  did  the  "Cn  group,  which  would  seem  to  indicate 
that  in  the  ability  to  interpret  the  question 
the  "C"  students  were  superior  to  the  "D**  students. 
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CHAPTER  IV 

QUESTIONS  WITH  ABOVE  AVERAGE  DISCRIMINATION 
Groups  f,Dn  and  !,Brt 

Question  2.  -  Question  2  was  designed  to  test  the 
students1  knowledge  of  important  men  in  the  news.  The  average 
results  are  as  follows: 

TABLE  X3X 

PERCENTAGE  ATTAINMENT  FOR  QUESTION  2 


Attainment 

Error 

Not  Attempted 

trBtr  group 

35.74 

25.36 

38.87 

tTDtt  group 

22.75 

25.39 

51.29 

Percentage 

Discrimination 

12.99 

.03 

12.42 

This  question  achieved  less  than  average  response  and 
it  discriminated  well  between  the  two  groups.  The  table  on 
the  following  page  shows  that  items:  (a),  (b)  ,  (k)  and  (m) 
discriminated  the  best.  In  parts  (a),  (b)  and  Cm)  the  stud¬ 
ents  were  asked  to  identify  military  leaders  of  foreign  powers, 
answers  of  which  were  not  as  likely  to  be  learned  in  class 
as  some  of  the  others.  This  would  tend  to  show  that  trDn 
group  *s  interest  field  was  not  as  broad  and  that  nBn  group’s 
core  of  general  knowledge  was  superior. 

Parts  (i)  .and  (j)  of  the  question  asked  the  students 
to  identify  J.  W.  Dafoe  and  Sir  Earnest  MacMillan  who  were 


35 


outstanding  Canadians  in  the  respective  fields  of  journal¬ 
ism  and  music.  The  response  of  the  students  in  either  group 


TABLE  XX 

COMPARATIVE  RESULTS  OF  QUESTION  2 


Attainment 

Errors 

Not  . 

Attempted 

Items 

"D"  and  "B" 

"D"  and  "B" 

”'D" 

and  "B" 

a 

50. 

9076 

3U.7Y 

b.3 

19.23 

- 3.1 

b 

44.87 

78.2 

33.3 

3.1 

21.8 

18.8 

c 

17.9 

46.9 

20.5 

9.4 

61.5 

43.8 

d 

3.86 

15.6 

16.6 

34.4 

79.5 

50. 

e 

23.08 

21.9 

38.4 

56.2 

38.4 

21.9 

f 

7.69 

21.9 

15.39 

31.2 

76.9 

46.9 

g 

20.5 

37.5 

34.6 

18.8 

44.8 

43.8 

h 

6.4 

12.5 

32.06 

40.6 

61.5 

46.9 

i 

17.9 

25. 

39.7 

34.4 

42.3 

40.6 

J 

10.26 

12.5 

32.06 

46.9 

57.6 

40.6 

k 

30.7 

53.1 

11.5 

12.5 

57.6 

34.4 

1 

24.3 

25. 

8.9 

— 

66.67 

75. 

m 

8.9 

21.9 

20.5 

21.9 

61.6 

56.2 

n 

7.8 

21.9 

30.6 

43.8 

61.5 

34.4 

0 

10.26 

18.8 

23.18 

28.1 

66.67 

53.2 

P 

61.5 

65.8 

32.06 

18.8 

6.41 

12.5 

was  poor  which  would  indicate  their  knowledge  of  Canadian 
affairs  was  not  a  discriminating  factor.  An  examination 
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of  the  errors  in  the  part  asking  to  identify  J.  W.  Dafoe, 
showed  that  both  groups  named  the  famous  Canadian  editor 
as  the  doctor  of  the  quintuplets  about  the  same  percentage 
of  times  as  they  identified  him  correctly*  This  is  rather 
a  sad  commentary  on  what  either  these  students  or  the  news¬ 
papers  of  our  country  felt  was  important  news. 

Question  3*-  This  question  tested  the  students* 
knowledge  of  the  history  and  geography  of  the  Far  East. 

To  facilitate  the  comparison  the  results  of  this  question 
are  shown  in  three  parts.  The  allotment  of  partial  marks 
makes  it  very  difficult  to  compute  accurately  the  percentage 
error,  thus,  it  has  not  been  included  in  the  following 
table. 

'i 

The  (a)  part  of  the  question,  which  demanded  a 
historical  as  well  as  a  geographical  knowledge  of  the  Jap¬ 
anese  Empire,  found  the  ,fBM  students  definitely  superior. 
Furthermore,  discrimination  was  obtained  by  the  extent  of 
error,  for  the  ,!BM  group  was  much  nearer  the  correct  location 
when  in  error,  than  the  MDM  group  was. 

The  "B”  group  did  much  better  than  the  ,,Dn  group  in 
placing  current  names  which  were  not  likely  to  be  taught. 

This  seemed  to  indicate  either  a  greater  interest  in  current 
events  or  a  realization  of  the  need  to  know  such  places. 

Part  (c)  of  the  question  attained  the  best  dis¬ 
crimination,  that  of  27.3  per  cent.  The  placing  of  the  loca¬ 
tion  of  the  then  current  attacks  found  the  ,,BM  group  very 
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superior  to  both  f,Ctf  and  "Dw  while  it  failed  to  dif¬ 
ferentiate  between  the  "D"  and  "C"  groups.  This  indicated 
that  the  former  students  followed  the  events  of  the  war 
much  more  closely  than  the  latter  did. 

Question  4.  -  This  question  tested  the  students1 
knowledge  of  the  cost  of  living  during  World  War  1  as 
compared  with  World  War  2.  The  question,  as  a  whole,  dis¬ 
criminated  well  but  part  (a)  showed  an  exceptional  dis¬ 
crimination  of  45.12  per  cent.  The  "D"  group  was  aware  of 
the  increased  cost  of  living  and  had  a  fair  idea  of  the 
date  at  which  the  government  imposed  price  ceilings  but 
it  had  little  knowledge  of  the  amount  of  increase,  while 
the  nBM  group  were  more  aware  of  the  percentage  increase. 
The  percentage  discrimination  indicated  rather  forcefully 
a  greater  awareness  of  the  economic  conditions  of  the 
day  on  the  part  of  the  "B,f  group. 

TABLE  XXII 

PERCENTAGE  ATTAINMENT  FOR  QUESTION  4 

Whole  Question  %  Attainment 


"BM  group 

53.91 

nDM  group 

36.88 

Percentage 

Discriminat ion 

17.03 

Part  (a) 

"B"  group 

65.63 

ftD"  group 

20.51 

Percentage 

Discrimination 

45.12 

- 

* 
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TABLE  XXI 1 -CONTINUED 
Part  (b) 

"B"  group  65.63 

WD"  group  53.25 

Percentage 

Discrimination  12.38 


Question  9.  - 

TABLE  XX111 

PERCENTAGE  ATTAINMENT  FOR  QUESTION  9 

Attainment 

Parts  Groups-  ,rB"and  "D" 


a 

60 

43.2 

b 

35.1 

25.6 

c 

45.3 

46.7 

d 

45.7 

26.1 

e 

61.7 

47.7 

Whole  Question 

50.86 

33.28 

The  question  discriminated  well  as  the  per¬ 
centage  discrimination  was  17.58.  The  quantitative  re¬ 
sults  indicated  the  following: 

(a)  The  application  of  a  general  statement  to  a 
specific  situation  which  was  necessary  to  answer 
the  (a)  part  of  the  question  found  the  f,Bw 
group  decidedly  superior. 

(b)  Neither  group  understood  the  basis  of  fascism 

too  well  although  the  "B"  group  did  show  superiority. 
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(c)  The  "B"  group  showed  marked  superiority  in 

their  detailed  knowledge  of  events  inside  of 
Italy  as  shown  by  the  answers  to  9  (d). 

Question  10,  -  This  question  tested  the  students’ 
knowledge  of  Canadian  history.  The  first  part  tested 
their  knowledge  of  the  constitutional  development  of 
Canada  and  the  second  tested  their  knowledge  of  the  con¬ 
tributions  of  important  Canadian  statesmen. 


TABLE  XXIV 

PERCENTAGE  ATTAINMENT  FOR  QUESTION  10 


Part 

(a)  Attainment 

Error 

Not  Attempted 

,fB"  group 

34.43 

34.4 

28.1 

"D"  group 
Percentage 

21.15 

40.4 

34.6 

Discrimination 

13.28 

6. 

6.5 

Part 

(b) 

"B”  group 

30.14 

26.55 

42.2 

MDM  group 
Percentage 

18.58 

22.55 

56.75 

Discrimination 

11.56 

-  4.00 

14.55 

The  following  graphs  show  the  group  attainment  for 
each  part  of  the  question.  Although  the  question  discrimi¬ 
nated  well,  the  response  was  well  below  the  average  for 
each  group  on  the  paper  as  a  whole.  It  showed  the  students 
had  a  poor  background  in  Canadian  history.  On  the  whole 
the  recency  of  the  event/increased  the  response  of  each 
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Question  11,  - 

TABLE  XXV 

PERCENTAGE  ATTAINMENT  EOR  QUESTION  11 

Group  "D"  Group  tfB’’ 

Part  Attainment 


a 

56.5 

37.5 

b 

42.7 

59.4 

c 

42.3 

46.9 

d 

54.5 

56.3 

e 

33.3 

47.8 

f 

12.8 

28.2 

g 

u) 

17.4 

28.1 

(2) 

14.1 

31.25 

(3) 

37.8 

53.15 

(4) 

20.5 

31.3 

h 

21.7 

34.4 

i 

36 

65.6 

Average 

for  Question 

33.28 

48.7 

This  was  a  current  event  question  based  on  Lord 
Halifax’s  speech  in  Toronto*  The  percentage  discrimi¬ 
nation  was  15.42;  thus,  the  question  differentiated  well 
between  the  groups.  Although  it  was  based  on  current 
events  some  of  the  answers  demanded  an  ability  to  inter¬ 
pret  on  the  part  of  the  student. 
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This  question  indicated  the  following: 

(1)  Parts  (e),  (f)  and  (g)  which  demanded  a  know¬ 
ledge  and  an  appreciation  of  the  develop¬ 
ment  of  Canada  politically  and  economically, 
were  answered  poorly.  Again,  the  students1 
deficiency  in  their  knowledge  of  Canadian 
history  was  evident. 

(2)  The  (g)  part  of  the  question  demanded  a  type 
of  thinking,  that  of  applying  a  generalization 
to  a  specific  situation.  Although  both  groups 
suffer  from  lack  of  this  ability,  the  "B" 
group  was  definitely  superior  to  the  "CM  group. 

(3)  Question  11(b)  demanded  the  ability  to  inter¬ 
pret  in  which  the  "B"  group  was  superior  to  the 
"D"  group. 

(4)  Item  (i)  which  called  upon  the  faculty  of  judg¬ 
ment,  i.e.  the  relating  of  two  concepts,  showed 
the  MB"  group  far  superior  to  the  nDM  group* 
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CHAPTER  V 

QUESTIONS  WITH  AVERAGE  DISCRIMINATION 

Groups  MD”  and  "C" 

Question  3,  -  This  question  demands  a  knowledge 
of  events  and  the  geography  of  the  Far  East.  For  the 
sake  of  convenience  this  question  is  shown  in  its  three 
parts;  (a),  (b)  and  (c). 

Because  of  the  allotment  of  partial  marks  it  is 
comparatively  easy  to  show  the  relative  achievement  of 
each  group,  but  very  difficult  to  show  accurately  the 
percentage  error.  Thus,  I  shall  show  only  complete  error* 

TABLE  XXVI 

PERCENTAGE  ATTAINMENT  FOR  QUESTION  3 


Part 

(a)  °/o  Attainment 

Error 

Not  Attempted 

"Cw  group 

49.51 

33.33 

f,D"  group 
Percentage 

37.39 

43.43 

Discrimination 

12.  IE 

10.10 

Part 

(b) 

"C"  group 

57.74 

24.32 

17.94 

"D"  group 
Percentage 

45.98 

29.83 

24.19 

Discrimination 

11.76 

5.51 

6.25 

Part 

(c) 

"C"  group 

40.93 

33.3 

0 

T,DW  group 
Percentage 

39.32 

21.8 

29.5 

Discrimination 

1.61 

-11.5 

29.5 
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It  will  be  noted  that  parts  (a)  and  (b)  of  this 
question  differentiated  between  the  groups,  while  the  (c) 
part  which  was  based  on  the  then  current  war  fronts  did 
not  discriminate  between  the  two  groups. 

Part  (a)  question  3,  which  demanded  historical 
as  well  as  geographical  knowledge  of  the  Japanese  Empire, 
found  the  ”Cn  group  definitely  superior.  The  extent  of 
error  in  placing  the  Netherland  East  Indies  on  the  map  was 
typical  of  this  part  of  the  question.  Twenty  per  cent  of 
the  MD”  group  called  the  Philippines  the  Netherland  East 
Indies,  and  only  four  per  cent  of  the  ,fC,?  group  made  the 
same  mistake.  Two  of  the  tTD"  group  named  Thailand  as  the 
East  Indies.  Thus,  the  extent  of  error  differentiated 
between  the  two  groups.  Even  when  in  error  the  "C”  group 
on  the  whole  was  much  closer  to  locating  the  Netherlands 
East  Indies  correctly. 

It  was  surprising  to  note  that  only  sixty -four  per 
cent  of  the  MDtf  students  and  seventy- seven  per  cent  of  the 
"C,f  students  could  name  Victoria  correctly.  After  twelve 
years  of  study  one  would  think  that  students  could  locate 
the  capital  of  British  Columbia. 

The  "C"  students  were  outstandingly  better  than  the 
WDH  students  in  locating  the  then  current  names  of  places 
in  the  news.  Whether  it  is  because  of  greater  interest  or 
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because  they  realize  the  necessity  of  such  knowledge  for 
an  examination,  the  "C"  group  is  far  better  posted  than 
the  "D"  group.  The  place  names  which  did  not  differentiate 
in  the  (b)  part  seem  to  be  names  most  likely  crammed  for 
the  test  or  those  items  which  were  too  difficult.  The 
following  tendencies  were  noted: 

(1)  The  "C"  students  have  better  ability  than  the 
"D"  group  to  recognize  and  locate  regions  of  more  general 
application. 

(2)  The  MC,f  group  showed  relatively  better  ability 
than  the  "D"  group  in  locating  the  more  detailed  places  of 
current  interest. 

(3)  Items  either  very  well  or  poorly  answered  ac- 

* 

hieved  relatively  little  discrimination  between  tfCn  and 
f,Dn  groups. 

Question  12.  -  This  question  ,  which  was  based 
on  the  three  major  plans  set  forth  to  maintain  world 
peace  after  World  War  2,  achieved  a  percentage  discrimi¬ 
nation  of  7.46.  The  response  to  this  question  was  ap¬ 
proximately  the  same  as  the  average  response  of  each  group. 

The  graph  on  the  following  page  indicated: 

(1)  That  only  once  did  the  "C"  group  fail  below  a 
pure  chance  score  of  33  per  cent.  The  nDtt  group  only 
surpassed  the  chance  score  in  three  items. 

t 

(2)  Items  (1),  (6),  and  (8)  scored  outstanding 
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differentiation  which  would  indicate  that  "Ctf  group  was 
definitely  superior  in  its  knowledge  of  Culberston's  plan. 

(3)  Item  (8)  indicates  that  the  ,fC"  group  was 
better  grounded  in  names  in  the  news. 

(4)  Plans  for  world  peace  means  less  to  the  "D" 
students • 

There  was  evidence  of  much  guessing.  Some  students 
in  the  "CM  group  placed  the  same  name  in  the  ten  blanks 
thus  assuring  themselves  of  either  3  or  4  marks* 
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CHAPTER  VI 

QUESTIONS  WITH  AVERAGE  DISCRIMINATION 
Groups  MD"  and  WBW 


Question  1,  - 

TABLE  XXV11 

PERCENTAGE  ATTAINMENT  FOR  QUESTION  1 

Attainment  Errors  Not  Attempted 


Part  a  Groups  ,fDMand  MB,f 


1 

10.2 

— 

2 

5.1 

15.6 

3 

20.5 

25 

4 

11.5 

28.1 

5 

6.4 

15.6 

6 

10.2 

25 

7 

1.3 

6.3 

8. 

42.3 

68.8 

9 

11.5 

37.5 

10 

28.2 

40.6 

11 

10.2 

28.1 

12 

12.8 

25 

13 

3.8 

9.4 

14 

9 

28.1 

15 

15.4 

18.8 

16 

91 

96.9 

17 

5.1 

9.4 

13  * 

7.7 

18.8 

■H^and^B" 
15.4  31.2 

"D"  and 
74.4 

«B»» 

68.8 

15.4 

25 

79.5 

59.4 

21.8 

25 

57.7 

50 

28.2 

18.8 

60.3 

53.1 

39.2 

40.6 

56.4 

43.8 

21.8 

18.8 

68 

56.2 

24.5 

25 

74.4 

68.8 

16.7 

3.1 

41 

28.1 

39.8 

18.8 

48.7 

43.8 

13.4 

18.8 

56.4 

40.6 

24.3 

6.3 

65.4 

65.6 

29.5 

46.9 

44.9 

28.1 

56.4 

53.1 

39.8 

37.5 

6.4 

6.3 

84.6 

65.6 

9 

21.9 

75.6 

59.3 

6.4 

36.1 

2.6 

- 

28.2 

18.8 

66.7 

71.9 

15.4 

9.4 

77 

71.9 
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TABLE  XXV11-C0NTIMJED 


19 


46.2  50 


23 


25 


30.8  25 


20 

21.8 

34.4 

48.7  40.6 

29.5  25 

21 

35.9 

53.1 

55.2  37.5 

9  9.4 

22 

15.4 

21.9 

43.6  31.2 

41  46.9 

23 

43.6 

50 

28.2  34.4 

28.2  15.6 

24 

37.2 

40.6 

28.2  25 

34.6  34.4 

Average  Response 
Part  (a) 

"B"  group 

31.12 

24.34 

44.54 

"D"  group  12.69 

Percentage 

Discrimination  18.43 

34.9 

10.56 

52.41 

7.87 

Part  (b) 

"B"  group 

65.65 

21.9 

9.4 

"D"  group  43 

Percentage 

Discrimination  22.65 

42.3 

20.4 

7.7 

1.7 

Part  (c) 

WBM  group 

11.5 

27.66 

60.84 

"D"  group 

7.23 

2.6 

75.7 

Percentage 

Discrimination  4.27 

-25.06 

14.86 

Whole  Question 

"Btf  group 

31.12 

24.63 

39.8 

trD"  group 

20.94 

26.6 

52.46 

Percentage 

Discrimination  10.18 


-1.97 


12.66 


■ 


52 


Question  1  achieved  average  discrimination.  The 
"D"  group  was  consistently  inferior  to  the  "B"  group  in 
its  core  of  knowledge.  Furthermore,  the  extent  of  error 
divides  the  two  groups.  The  attempts  of  the  nDM  group  to 
locate  cities  showed  haphazard  naming  and  the  nB"  group 
had  a  better  idea  of  the  general  location  of  the  cities. 

The  (b)  part  of  the  question, which  asked  the 
students  to  show  by  means  of  a  double  line  the  present 
battle  line  in  Italy,  was  better  answered^ and  the  other 
parts  of  the  question  achieved  a  better  percentage  dis¬ 
crimination.  The  differentiation  of  20.4  per  cent  in 
error  indicates  that  the  ,fB,f  group;1  s  knowledge  of  the  actual 
fighting  front  was  much  superior  to  the  MDW  group’s. 

The  (c)  part  of  the  question  achieved  little  dis¬ 
crimination  as  it  was  very  difficult  for  both  groups. 

Thus  giving  further  indication  of  their  lack  of  knowledge 
of  the  geography  of  Italy. 

Question  6.  - 

TABLE  XXV111 

PERCENTAGE  ATTAINMENT  FOR  QUESTION  6 


Attainment 
Groups  nD"and  "B" 

Errors 

nDMand,,Bn 

Not  Attempted 
"D"  and  "B" 

75.6 

84.4 

24.4 

12.5 

3.1 

69.2 

78.2 

30.8 

18.8 

3.1 

82.2 

84.4 

17.9 

15.6 

82.4 

75 

15.4 

25 

1.3 

57.2 

65.6 

59 

34.4 

3.8 

5 
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TABLE  XX VI 11 -CONTINUED 


6 

70.6 

81.3 

25.6 

18.8 

38 

7 

38.5 

56.2 

59 

40.6 

26 

3.1 

8 

42.3 

56.2 

55.2 

43.8 

2.6 

9 

92.3 

96.9 

7.7 

3.1 

10 

33.3 

46.8 

51.3 

46.8 

15.4 

6.3 

11 

98.7 

100 

1.3 

12 

56.4 

81.3 

41 

15.6 

2.6 

3.1 

M 

o 

H 

d> 

Question 

"B" 

group 

75.52 

nD"  group 
Percentage 

Discrimination 

64.89 

10.63 

The  fact,  that  this  question  was  better  answered 


on  the  average  than  the  other  questions* indicates  that  both 
groups  found  association  of  definitions  and  terms  less 
difficult  than  the  recall  of  specific  detail.  No  doubt  the 
percentage  attainment  was  affected  by  guessing  which  this 
type  of  questions  tend3to  encourage. 

Items  (5),  (7),  and  (10),  economic  nationalism, 
imperialism  and  cartel,  which  achieved  the  poorest  per¬ 
centage  attainment,  were  terms  which  were  described  rather 
than  defined  in  our  text.  This  would  seem  to  indicate  a 
lack  of  ability  to  generalize.  While  "B"  group  is  superior 
to  "D"  group  in  this  ability  both  were  deficient  in  the 
ability  to  generalize.  An  examination  of  the  errors  in 
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choosing  a  definition  for  economic  nationalism  showed 
that  many  students  chose  definition  (6),  Although  "B" 
group  did  not  do  this  as  often  as  the  "D"  group,  they 
seemed  to  feel  that  the  word  "economic"  in  the  definition 
would  relate  it  to  economic  nationalism.  Both  groups 
were  misled  by  what  they  thought  was  a  clue. 


Question  7.  - 

TABLE  XXIX 

PERCENTAGE  ATTAINMENT  FOR  QUESTION  7 


Group  "D" 

Group  "B 

a 

G.B . 

46.7 

56.2 

U.S. 

32.07 

48.5 

b 

G.B. 

53.8 

68.8 

U.S. 

36.5 

43.8 

c 

G.B. 

21.3 

26.4 

U.S. 

16.4 

23.2 

d 

G.B. 

47.4 

54.7 

U.S. 

48.7 

76.5 

e 

G.B. 

30.1 

53.7 

U.S. 

43.5 

75.5 

f 

G.B. 

25 

40.6 

U.S. 

22.4 

40.6 

S 

G.B. 

63.5 

87.5 

U.S. 

71.8 

89.1 

h 

87 

93.2 

This  question  asked  for  a  comparisoi^fof  certain 
events  in  England  and  United  States  since  World  War  1. 
This  question  achieved  an  average  percentage  discrimi¬ 
nation  of  11.73. 
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The  table  for  question  7  indicates  that 

(1)  The  f,B"  group  had  a  greater  knowledge  of  the 
political  history  of  each  country. 

(2)  The  "B"  group  had  a  superior  knowledge  of  each 
country’s  association  with  the  League  of  Nations. 

(3)  There  lack  of  specific  knowledge  and  a 

loose  use  of  general  terms  by  both  groups. 

(4)  Both  groups  had  a  superior  knowledge  of  which 
party  was  in  the  ascendency  in  United  States 
as  compared  to  England. 

(5)  Because  of  the  limited  space  for  answers,  this 
question  tested  the  ability  of  the  groups  to 
state  their  thoughts  concisely.  Both  groups 
were  deficient  in  this  ability. 


Question  8.  - 

TABLE  XXX 


AVERAGE  MARK  AND  RANGE  OF  MARKS  FOR  QUESTION  8 


Fre¬ 

Average 

Fre- 

Average 

"E 

Group 

quency 

Mark 

"B**  Group  quency 

Mark 

Topic 

1 

7 

9.43 

Topic  1  3 

13.3 

Range 

4-13 

Range  12-17 

Topic 

2 

13 

10.14 

Topic  2  8 

12.75 

Range 

3-15 

Range  8-16.5 

Topic 

3 

11 

7.86 

Topic  3  3 

12.3 

Range 

3-10.5 

Range (10-14.5) 

Topic 

4 

43 

10.77 

Topic  4  17 

12.5 

Range 

6-16 

Range  9-15 

Topic 

5 

4 

12 

Range 

(10-14) 
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TABLE  XXX-C ONTINUED 

Average  Score  10.18  Average  Score  12.22 

Percentage  Attainment 50. 9  Percentage  Attainment  61.10 

Percentage  Discriminant  10.2 

The  essay  question  gave  the  students  a  choice  of 
five  topics  on  which  to  write.  Although  this  question  is 
used  as  the  sole  basis  for  the  English  mark  on  the  paper, 

I  have  considered  only  the  social  studies’  achievement  at 
this  time. 

It  is  noted  that  both  groups  chose  to  write  on 
’’Canadian  Immigration”  more  often  than  any  other  topic. 

As  this  topic  has  been  covered  in  the  social  studies  course 
in  high  school,  we  can  assume  either  that  both  groups  lack 
the  ability  to  assimilate  information  which  was  not  taught 
or  they  lack  an  interest  in  the  events  of  the  day.  As  I 
checked  the  essays  two  other  facts  became  apparent. 

(1)  The  ”B”  group  has  a  greater  grasp  of  details. 

(2)  These  students  tend  to  organize  and  develop 
their  thoughts  better. 
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CHAPTER  Vll 

QUESTIONS  WITH  BELOW  AVERAGE  DISCRIMINATION 
Groups  "D"  and  ,fC w 

Question  4,  -  This  question  demanded  a  knowledge 
of  the  increased  cost  of  living  of  World  War  1  as  com¬ 
pared  with  that  of  World  War  2.  Little  discrimination 
in  the  core  of  knowledge  of  the  two  groups  was  evident. 

But  the  extent  of  error  reveals  a  considerable  difference. 
The  "C"  group  seemed  to  have  a  much  better  idea  of  the 
comparative  costs  of  living. 

TABLE  XXXI 

PERCENTAGE  ATTAINMENT  FOR  QUESTION  4 


Whole  Question 


"C"  group 

39.91 

"D"  group 

36.88 

Percentage 

Discrimination 

3.03 

Part 

(a) 

MCW  group 

25.44 

rtD"  group 

20.51 

Percentage 

Discrimination 

5.93 

Part 

(b) 

"C"  group 

54.38 

"Dff  group 

53.25 

Percentage 

1.13 

Discrimination 
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TABLE  XKJQ- CONTINUED 


Errors 

(a)  "D"  group  average  35 %  error  in  its  estimate. 

"C"  group  average  20%  error  in  its  estimate. 

(b)  "D"  group  had  an  average  error  of  1.5  years. 

”C"  group  had  an  rverage  error  of  1  year. 

Question  5  proved  that  our  students,  whether  of  a 
"D"  or  ”0"  standard,  were  efficient  at  reading  the  type 
of  graph  which  was  on  the  paper.  "C”  groups  percentage 
attainment  was  95.13,  and  ’’D”  group’s  percentage  at¬ 
tainment  was  93.43.  The  percentage  discrimination  was 
1.70.  Questions  which  were  found  easy  by  both  groups 
usually  failed  to  discriminate  between  them. 

Question  7.  -  This  question  asked  for  a  com¬ 
parison  of  certain  events  in  England  and  United  States 
since  World  War  1.  The  ”D”  group’s  average  percentage 
attainment  was  45.79  per  cent.  Thus  the  percentage 
discrimination  of  1.43  indicated  this  question  as  a  whole 
failed  to  discriminate  between  the  two  groups. 

The  two  graphs  following  show  in  detail  the 
comparative  attainment  of  the  two  groups.  It  is  noticed 
that  items  (f)  and  (g)  discriminated  best.  Item  (f) 
requires  an  answer  not  likely  to  be  taught,  indicating 
a  knowledge  of  political  trends  of  the  past  few  years. 
Item  (g)  which  asked  the  attitude  of  the  respective 
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countries  toward  the  League  of  Nations,  was  covered  in 
the  course.  As  would  be  expected  the  "C"  group  absorbed 
more  of  the  taught  information  than  the  "D"  group. 

A  further  study  of  the  statistics  and  the  an¬ 
swers  indicate  that: 

(1)  There  is  a  lack  of  specific  knowledge  and  a 
loose  use  of  general  terms  by  both  groups. 

(2)  Both  groups  had  a  better  knowledge  of  political 
parties  and  trends  in  the  United  States 

than  in  England. 

(3)  The  greatest  number  of  marks  for  each  group 
was  obtained  for  partially  correct  answers. 

This  denotes  a  lack  of  specific  Knowledge. 

(4)  In  part  (d)  27  students  had  the  same  answer 
for  both  the  United  States  and  England.  This 
indicates  a  very  scanty  knowledge  of  the  poli¬ 
tical  parties  of  each  country. 

(5)  Because  of  the  limited  space  for  answers  this 
question  tested  the  ability  of  the  groups  to 
state  their  thoughts  concisely.  Both  were 
deficient  in  this  ability. 

Question  13.  -  This  question  tested  the  students’ 
knowledge  of  the  purpose  and  details  of  post-war  recon¬ 
struction.  The  percentage  attainment  of  the  nDn  group 
and  "C"  group  was  54.62  and  60.35  respectively.  The 
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percentage  discrimination  was  5,73,  Thus,  this  question 
follows  the  usual  pattern  of  the  ones  in  which,  if  the  ac¬ 
hievement  is  above  average,  the  discrimination  is  below 
average . 

ihe  question  should  ha.ve  been  easy  as  post-war 
reconstruction  plans  were  much  discussed  at  this  time. 
However,  part  (a)  of  the  question  wihich  asked  the  students 
to  state  the  underlying  purposes  of  a  reconstruction 
program  was  not  as  well  answered  by  either  group  as  part 
(b)  which  asked  them  for  specific  detail  of  some  pro¬ 
gram.  In  other  words,  part  (a)  tested  the  ability  of  the 
groups  to  generalize  to  a  certain  extent  and  this  part  of 
the  question  was  not  as  well  answered  as  the  part  of  the 
question  wnich  demanded  the  recall  of  facts.  This  would 
seem  to  indicate  that  both  groups  found  generalizations 
more  difficult  than  recall  of  details.  The  ftCn  group  had 
the  ability  of  generalization  to  a  greater  degree  than 
the  uDn  group  had. 

Question  14.  -  This  question  was  a  multiple- 
choice  one  dealing  with  the  possible  post-war  situation 
in  Europe.  The  response  of  both  groups  was  above  average 
but  discrimination  was  below  average. 

TABLE  XXX11 


PERCENTAGE  DISCRIMINATION  FOR  QUESTION  14 


Percentage  Attainment 

Error 

"C”  group 

75.79 

24.21 

"D"  group 

70.51 

29.49 

Percentage 

Discrimination 

5.28 

5.28 
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As  this  question  does  not  penalize  for  quessing 
and  as  every  one  attempted  each  part  of  the  question  it 
is  safe  to  assume  that  this  type  of  question  results  in 
a  considerable  amount  oi  guessing. 

The  graph  on  the  following  page  shows  that  the 
two  parts  of  the  question  which  had  the  lowest  response 
were  best  able  to  discriminate  between  the  two  groups. 
Fifty  per  cent  of  the  T,D"  group  chose  item  (a)  as  the 
answer  which  stated  Germany  should  have  a  democracy 
patterned  after  our  own,  indicating  that  they  had  ex¬ 
treme  faith  in  our  type  of  democratic  government  but 
lacked  the  tolerance  necessary  to  allow  the  German  people 
to  pattern  a  democratic  government  according  to  its  needs. 
Both  "Cw  and  "D"  students  were  deficient  in  tolerance  or 
the  necessary  judgment  to  understand  the  need  of  adapting 
institutions  to  people  rather  than  trying  to  mould  people 
to  suit  institutions. 

The  fifth  part  of  question  14  asked  what  type 
of  organization  should  be  formed  in  Europe  after  the  war 
or  should  the  countries  be  allowed  to  go  back  to  the 
situation  as  before  the  war.  The  answers  of  the  students 
seemed  to  indicate  that  they  did  not  appreciate  fully  the 
need  of  adjusting  the  political  machinery  to  the  economic 
reality  of  one  world. 

In  regard  to  the  two  above  items  ,fCM  group  showed 
considerably  better  judgment  than  the  "D"  group. 
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CHAPTER  Vlll 

QUESTIONS  WITH  BELOW  AVERAGE  DISCRIMINATION 

Groups  "D"  and  "B” 

Question  5,  -  This  question  proved  that  students 
of  both  groups  were  efficient  at  reading  the  type  of 
graph  which  was  on  the  paper.  The  percentage  attainment 
of  the  "D"  group  and  "B"  group  was  93.43  and  93.75  res¬ 
pectively.  The  percentage  discrimination  was  .32.  The 
results  of  this  question  gave  further  evidence  that  "easy" 
questions  do  not  discriminate.  The  main  purpose  of  such 
a  question  besides  checking  on  the  students  ability  to 
read  graphs  would  seem  to  be  to  provide  marks  which  would 
help  raise  the  attainment  of  every  student. 

The  graph  on  page  67  shows  the  comparative  at¬ 
tainment  for  each  item. 

Question  12.  -  This  question  asked  the  students 
to  identify  ten  statements  that  were  quoted  from  the 
peace  plans  of  Streit,  Stassen  and  Culbertson.  Neither 
the  response  nor  the  discrimination  achieved  by  this 
question  was  equal  to  the  average  for  the  paper.  The 
percentage  achievement  of  "D"  and  "B"  groups  was  42.18 
and  48.12  respectively.  The  percentage  discrimination 


was  5.94 
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The  graph  on  the  following  page  indicates: 

•  (1)  That  only  once  did  the  ”BW  group  fall  below 

a  pure  chance  score  of  33  per  cent.  The 
"D"  group  surpassed  the  chance  score  on  only 
five  of  the  items. 

(2)  That  items  (1)  and  (6)  scored  outstanding 
differentiation  which  would  indicate  that  the 
"B"  group  was  definitely  superior  in  its 
knowledge  of  Culbertson’s  plan. 

(3)  That  plans  for  world  peace  meant  less  to  the 
”D”  students. 

There  was  a  great  deal  of  guessing  on  this 
question  as  some  students  from  both  groups  named  one  of 
the  men  throughout,  thus  assuring  themselves  of  either 
3  or  4  marks. 

Question  13.  -  This  question  tested  the  students’ 
knowledge  of  the  purpose  and  the  details  of  post-war  re¬ 
construction.  The  percentage  attainment  of  the  ”DtT  group 
and  ”BW  group  was  54.62  and  60.94.  The  percentage  dis¬ 
crimination  was  6.32.  Thus,  this  question  follows  the 
usual  pattern  of  the  ones  in  which,  if  the  achievement  is 
above  average,  the  discrimination  is  below  average. 

The  question  should  have  presented  little  dif¬ 
ficulty  as  post-war  reconstruction  plans  were  much  dis¬ 
cussed  at  this  time.  However,  part  (a)  of  the  question, 
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which  asked  the  students  to  state  the  underlying  pur¬ 
poses  or  a  reconstruction  program  was  not  as  well  answered 
by  either  group  as  part  (b)  which  asked  them  for  specific 
detail  of  some  program.  In  other  words,  part  (a)  tested 
the  ability  of  the  groups  to  generalize  to  a  certain  ex¬ 
tent  and  this  part  of  the  question  was  not  as  well  an¬ 
swered  as  the  part  of  the  question  which  demanded  the 
recall  of  facts.  This  would  seem  to  indicate  that  both 
groups  found  generalization  more  difficult  than  recall  of 
details.  The  "B"  group  had  knowledge  of  more  details 
and  had  the  ability  of  generalization  to  a  greater  degree 
than  the  "D"  group. 


Question  14.  - 

TABLE  XXX111 

PERCENTAGE  ATTAINMENT  FOR  QUESTION  14 


Attainment 

Errors 

Part 

Croup 

"B"and 

"D" 

"B’tand  "D” 

1 

87.5 

83.3 

12.5 

16.7 

2 

87.5 

80.8 

12.5 

19.2 

3 

91.6 

89.8 

9.4 

10.2 

4 

5351 

42.5 

46.9 

57.5 

5 

65.6 

51.3 

34.4 

48.7 

Whole 

:  Question 

"B"  group 

77. 

06 

32.94 

"Dn  group 

Percentage 

70. 

51 

29.49 

Attainment 

6 . 

55 

-3.46 

- 


. 


< 


,  * 

, 

* 

- 


* 


* 


. 

. 

. 

,  I 

» 


' 


71 


Question  14  was  a  “multiple  choice”one  dealing 
with  the  possible  post-war  situation  in  Europe.  The 
response  of  both  groups  was  above  average  and  the  dis¬ 
crimination  was  below  average. 

The  table  shows  that  the  two  parts  (4)  and  (6) 
of  the/piestion,  which  had  the  lowest  response,  were  best 
able  to  discriminate  between  the  two  groups. 

Both  "B"  and  nDw  group  had  a  common  error  in 
their  answer  to  the  fourth  part  of  the  question.  They 
felt  that  Germany  should  have  a  democracy  patterned  after 
ours  rather  than  a  democratic  organization  which  would 
meet  the  needs  of  the  German  people.  The  errors  in  the 
answer  to  the  fifth  part  of  the  question  revealed  that 
the  students  in  neither  group  appreciated  the  need  of 
adjusting  themselves  to  the  reality  that  the  apparent 
size  of  the  world  has  shrunk. 
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CHAPTER  IX 


THE  QUALITATIVE  DATA 

For  the  purpose  of  this  part  of  the  investigation 
the  three  groups  "D" ,  "C"  and  "B"  will  be  considered 
together.  This  procedure  will  give  us  a  better  picture 
of  the  increased  growth  of  intelligence  as  evidenced  by 
the  responses  of  eadh  group* 

The  difficulties  of  such  a  study  have  been  noted 
in  the  introduction*  The  limitations  of  the  examination 
questions  in  measuring  differences  in  the  quality  of  think¬ 
ing  have  been  stressed,  and  they  qualify  the  definiteness  of 
the  investigator's  conclusions.  However,  the  committee 
and  the  investigator  have  accepted  Thurstone’s  factoral 
theory  of  intelligence,1'  as  a  basis  for  proceeding  with 
this  investigation. 

It  may  be  pointed  out  here  that  we  have  not 
listed  all  the  factors,  as  there  are  some  which  the  an¬ 
swers  to  the  questions  of  this  paper  are  unable  to  dis¬ 
cern.  We  have  picked  factors  which  we  felt  could  be  dis¬ 
cerned  by  the  questions  on  the  paper.  Thus  there  is  no 
pretense  of  a  complete  study  of  mental  abilities  or 
quality  of  thinking.  The  committee  and  the  investigator 


1  Thurstone,  L.  L.,  "Primary  Mental  Abilities", 


Psychometric  Morferaph  No  1,  University  of  Chicago  Press, (1928) 

pp.  22-57- 
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have  agreed  that  the  following  list  of  questions  would 
best  show  eertain  mental  abilities,, 


Factors  of  Intelligence  Question 

1.  Concept  6 

20  Memory-Factual  2 

Geographical  3(h) 

3o  Interpretation  11(b) 

4.  Judgment  and  Evaluation  10 

5*  Deduction  11(e) 

6.  Critical  Attitude  14 


Concepts  Psychologically,  a  concept  may  be  defined  as 
an  experience  built  up  from  past  experiences,  in  which 
the  relatively  universal,  in  those  experiences,  becomes 
emphasized  and  the  particular  eliminated,  £hus ,  the 
choice  of  correct  definitions  which  is  asked  for  in 
question  six  would  offer  a  basis  to  ascertain  if  there  is 
a  steady  growth  in  this  ability  as  we  go  higher  in  the 
gradings.  The  tables  on  the  following  page  would  seem  to 
indicate  such  a  trend.  nCn  and  MBn  groups  are  decidedly 
superior  to  MDM  group,'  and  ,!Bn  is  only  slightly  superior 
to  "C". 

The  definitions  of  economic  nationalism,  imperial¬ 
ism,  and  cartel,  items  (5)?  (7) ?  and  (10)  respectively,  on 
the  tables,  are  those  which  obtained  the  most  discriminat¬ 
ion.  These  items  are  terms  which  are  described  rather  than  de 
fined  in  our  text^,  which  would  seem  to  indicate  that  these 

1.  Bagnall,  L.  A.  and  Norton  Douglas,  "Contemporary  Problems, 
Western  Canada  Institute  Limited.  1946 
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groups  found  generalizing  or  the  forming  of  concepts 
difficult.  The  percentage  discrimination  between  the 
groups  shows  improvement  in  this  ability  as  we  proceed 
from  "D"  to  "B"  category. 

TABLE  XXXI V 


PERCENTAGE  ATTAINMENT  FOR  QUESTION  6 


Groups 

»»Dtr 

"C" 

"B" 

1 

75.6 

82.6 

84.4 

2 

69.2 

79 

78.2 

3 

82.2 

87.6 

84.4 

4 

83.4 

93 

75 

5 

37.2 

64.9 

65.6 

6 

70.6 

87.7 

81.3 

7 

38.5 

42.1 

56.2 

8 

42.3 

54.4 

56.2 

9 

92.3 

94.7 

96.9 

10 

33.3 

36.8 

46.8 

11 

98.7 

98.2 

100 

12 

56.4 

78.9 

81.3 

Average  Attainment 

64.89 

74.83 

75.52 

Memory  -  Two  kinds  of  memory  are  considered  actual 
and  geographical.  Question  two, which  asks  for  identi¬ 
fication  of  important  men  in  the  news,  will  be  the  basis 
for  comparing  factual  memory. 
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Table  XXXV  gives  the  detailed  comparison  of  each 
group's  attainment.  As  the  grading  improves  so  does 
factual  memory. 

TABLE  XXXV 

COMPARISON  OF  PERCENTAGE  ATTAINMENT  FOR  QUESTION  2 


Groups 

"D" 

"C  " 

"B" 

a 

50 

75.4 

90.6 

b 

44.87 

72 

78.2 

0 

17.9 

36.8 

46.9 

d 

3.86 

8.8 

15.6 

e 

23.08 

33.5 

21.9 

f 

7.69 

14 

21.9 

g 

20.5 

14 

37.5 

h 

6.4 

7 

12.5 

i 

17.9 

26.3 

25 

3 

10.26 

17.5 

12.5 

k 

30.7 

54.4 

53.1 

1 

24.3 

33.5 

25 

m 

8.9 

29.8 

22 

n 

10.26 

15.8 

18 

0 

7.8 

21 

22 

P 

61.5 

70.2 

68.8 

Average  . 

Attainment 

"D" 

group 

22.75 

"C" 

group 

33.09 

"B" 

group 

35.74 

8 1  Cl 
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Place  names  which  were  not  likely  crammed  for 
the  examination  achieved  the  best  discrimination. 

TABLE  XXX VI 

COMPARISON  OF  PERCENTAGE  ATTAINMENT  FOR  QUESTION  3(b) 


1 

Groups 

"D" 

58.97 

"C" 

68.4 

"B" 

53 

2 

64.1 

77.2 

75 

3 

44.87 

63.2 

71.9 

4 

41.01 

72 

68.8 

5 

39.7 

54 

56 

6 

20.5 

49.1 

40.6 

7 

82 

48.2 

86.5 

8 

80.7 

87.7 

90.6 

9 

34.6 

40.3 

50 

10 

32 

36.8 

40.6 

11 

29.5 

28 

50 

12 

33.2 

42.1 

46.9 

13 

39.7 

59.6 

65.6 

14 

57.4 

70.2 

75 

15 

44.9 

56.2 

75 

16 

32 

59.6 

65.6 

17 

25.6 

24.5 

37.5 

18 

80.8 

91.2 

90.6 

19 

41.2 

50.8 

50 

20 

61.5 

64.9 

71.9 

21 

50 

50.8 

65.6 

’  c 


O.L 
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TABLE  33X71 -CONTINUED 


22 

32.06 

3Q.i 

Average  Attainment 

"D"  group 

45.98 

"C"  group 

57.74 

"B"  group 

66.67 

Interpretation.  -  Question  11(b),  which  asked 
the  students  to  name  three  of  the  great  powers,  besides 
the  British  Commonwealth  of  Nations,  upon  which  the  peace 
of  the  world  depends,  should  have  been  answered  by- 
naming  Russia,  United  States  and  China,  but  was  often 
answered  by  naming  three  Commonwealth  Nations,  Thus, 
the  attainment  in  this  question  depended  upon  the  ability 
to  interpret.  The  results  were  as  follows: 


TABLE  XXXV11 

PERCENTAGE  ATTAINMENT  FOR  QUESTION  11(b) 


Croups 

n]jtt 

"C" 

"B" 

Perfect  Score  (3  marks) 

35.9 

52.6 

59.4 

2  marks 

7.7 

8.8 

3.1 

1  mark 

5.1 

3.5 

3.1 

Errors 

41 

33.3 

31.3 

Not  Attempted 

10.2 

1.8 

3.1 

The  "D"  group  named  the  countries  of  the  Common¬ 
wealth  instead  of  the  "Big  Three"  50  per  cent  more  times 

than  the  "C"  group,  and  the  "B"  group  made  the  same  mistake 


V  (L 

■] .  %%  'W* 


78 


fewer  times  (in  per  cent)  than  did  the  "C"  group.  This 
would  seem  to  indicate  that  the  ability  to  interpret  is 
related  directly  to  the  student’s  attainment.  Thus, 

"BT*  group  is  superior  to  "C”  group,  and  the  ”C"  group  is 
superior  to  the  ,fD"  group  in  the  mental  ability  of  inter¬ 
pretation. 

Judgment  and  Evaluation.  -  Question  10(a)  asked 
the  contribution  of  four  acts  to  the  constitutional 
development  of  Canada.  An  evaluation  or  judgment  was 
necessary  to  properly  assess  their  effect  on  the  develop¬ 
ment  of  Canada. 


TABLE  XXXV111 

PERCENTAGE  ATTAMvIENT  FOR  QUESTION  10(a) 

Constitutional  Act  of  B.  N.  A.  Statute  of 
Act  Union  Act  Westminster 

"D"  group  3.1  12.06  37.12  32 

"C"  group  10.5  19.25  55.125  ‘  45.5 

"B"  group  9.4  15.6  46.9  65.7 

The  average  percentage  attainmentsof  the  tTD" ,  ”0”  and 

"B"  groups  were  21.15,  32.24  and  37.8  respectively. 


The  average  attainment  shows  that  "B”  group  is 
superior  to  the  "C^and  the  ”0”  superior  to  the  T,D"  in 
the  mental  ability  of  evaluation.  The  table  of  the  in¬ 
dividual  items  show^that  ”BM  and  "C”  groups  are  superior 
to  the  "D"  group  in  judgment.  There  is  little  evidence 
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to  indicate  any  marked  superiority  of  the  nB"  students 
over  the  "C"  students. 

Deduction.  -  Question  11(e)  was  used  as  a  basis 
to  compare  the  deductive  ability  of  each  group. 

TABLE  XXXli 

PERCENTAGE  ATTAINMENT  FOR  QUESTION  11(e) 


Groups 

"D" 

"C" 

"B" 

Perfect  Score  (Emarks) 

15.4 

El 

E8.1 

1  Mark 

35.9 

40.3 

37.5 

Errors 

42.3 

29  .8 

25 

Not  Attempted 

6.4 

8.8 

9.4 

The  average  percentage 

attainment  of  "D", 

"C",  and 

groups  was  33.3,  39.8 

and  47 

respectively. 

A  steady  growth  in  the  ability  of  deductive 


reasoning  is  indicated  by  the  above  table.  MBM  students 
are  superior  to  the  nC"  students,  and  the  rtC"  students 
to  the  TTDtf  students  in  the  ability  to  apply  a  generalization 
to  a  concrete  situation. 

Critical  Attitude.  -  This  attitude  is  one  of  the 
necessary  end -results  of  the  teaching  of  social  studies. 

If  this  ability  is  not  developed  the  student  lacks  the 
equipment  to  be  an  intelligent  citizen  of  democratic 
society.  Question  14  asks  for  the  best  course  of  action 
which  should  be  ta^en  in  post  war  Europe.  Although  this  i§ 

a ''multiple  choice**  question  in  which  guessing  plays  a  part  in 
the  attainment  of  the  student,  it  does  provide  a  basis  for 
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studying  the  development  of  a  critical  attitude. 


TABLE  XL 

PERCENTAGE  ATTAINMENT  FOR  QUESTION  14 


Part  Groups 

"C" 

»»B” 

1 

83.3 

77.2 

87.5 

2 

80.8 

80.7 

87.5 

3 

89.8 

94.7 

91.6 

4 

42.5 

63.2 

53.1 

5 

51.3 

63.2 

65.6 

The  Percentage  attainment  for  ”D”,  ”0”,  and 

was  70.51,  75.79  and  77.06  respectively. 

”B”  groups 

Thus  each  group’s  achievement  was  above  the  average. 
There  is  little  evidence  to  assume  that  ttB"  group  has 
developed  or  that  it  has  this  ability  to  a  greater  degree 
than  the  ”0"  group.  Parts  (4)  and  (5)  have  discriminated 
well  between  T,D,f  and  "C".  Either  these  parts  demanded 
answers  which  are  not  liKely  to  be  taught,  or  else  the 
choice  here  is  not  as  obvious  as  in  the  other  parts  of 
the  question,  indicating  that  the  critical  ability  of 
the  "C"  group  is  superior  to  the  ”D"  group’s.  However, 
there  is  not  evidence  enough  of  the  development  of  a 
critical  attitude  for  the  teachers  of  social  studies  to 
feel  satisfied  with  the  result  of  their  instruction. 
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CHAPTER  X 
ENGLISH  MARKS 

The  objective  type  of  test,  that  was  given  in 
Social  Studies  3,  was  designed  primarily  to  test  Know¬ 
ledge  in  the  field  of  social  studies.  However,  the  mark 
in  English,  which  was  derived  solely  from  question  8,  ac¬ 
counted  for  18.8  per  cent  of  the  total  mark  and  it  played 
an  important  part  in  grouping  the  students.  This  is  true 
of  the  f,sampling,f  which  I  received;  whether  or  not  it  is 
true  of  all  the  Social  Studies  3  papers  could  only  be 
ascertained  by  further  research.  The  question  then  arises: 
Is  this  fact  desirable  even  if  it  were  true  only  of  the 
border  line  cases  which  I  have  studied? 

The  question  then  is:  Was  there  any  correlation 
between  the  English  mark  and  the  social  studies  attain¬ 
ment?  If  the  English  mark  gives  the  student  approximately 
the  same  percentage  as  the  social  studies  mark  then  its 
effect  would  be  no  more  than  that  of  having  another  social 
studies  question  on  the  paper. 


TABLE  XL1 

COMPARATIVE  ENGLISH  ATTAINMENT 


Groups 

"D" 

Average  Mark 

9.81 

Percentage  Attainment 

49.05 

nCw 

12.61 

63.05 

"B" 

10.50 

52.50 

"Q”  Group 

63.05  nB,f  Group  52.50 

"B"  Group  52.50 

"D"  Group 

49.05  "C"  Group  63.05 

"D”  Group  49.05 

'  4, 


' 


■ 


* 
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TABLE  XL1 -CONTINUED 

Percentage 

Discrimination  14.00  -  10.50  3.45 

The  above  table  reveals  a  lack  oT  consistency  in 
the  discrimination  achieved  by  the  English  mark.  While 
it  discriminated  between  "D"  and  "C"  well,  the  discrimi¬ 
nation  between  the  "B"  and  the  "C"  group  was  negative. 

In  other  words  the  "C"  students  were  superior  to  the  "B" 
students,  which  is  the  opposite  to  that  which  we  would 
expect.  Should  the  mark  for  English  be  included  in  the 
grading  of  a  student  in  social  studies  when  such  un¬ 
reliability  is  indicated? 

The  correlation  between  attainment  on  the  Social 
Studies  3  paper  and  the  English  mark  was  negative  if  onlyy6ne 
group  was  considered.  This  would  seem  to  indicate  that 
the  students  who  knew  most  social  studies  suffered  from 
the  inclusion  of  the  English  mark,  and  the  students  who 
knew  the  least  social  studies  benefitted  by  the  inclusion 
of  the  English  mark. 

however,  this  apparent  negative  trend  is  explained 
by  the  "two  factor  effect”.  Whenever  two  factors  are  used 
in  reaching  a  limit,  within  this  limit,  the  greater  one 
factor  becomes,  the  less  the  other  must  become.  In  grouping 
the  students,  the  demarcation  line  separating  the  "D"  and 
"C"  groups  fell  between  100  and  99.  Thus  if  a  "D"  student 
had  attained  90  marks  in  Social  Studies  3,  he  could  make 
only  9  marks  in  English  and  still  remain 
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a  "D"  student;  likewise  a  student  who  had  attained  95 
marks  in  Social  Studies  3  could  make  only  4  marks  in 
English  and  still  remain  a  "D"  student* 

Thus  the  generalization,  that  the  more  social  studies 
the  student  knew  the  less  he  would  receive  for  his  English 
mark,  is  not  compatible  with  the  evidence.  The  correlation 
table  involving  the  three  groups  illustrated  the  in¬ 
validity  of  the  above  statement.  The  indications  were 
that  there  was  no  correlation  between  the  English  mark  and 
the  social  studies  mark  as  displayed  on  the  essay  questions. 

Conclusions  drawn  from  the  study  of  the  English 
attainment  of  the  students: 

(1)  The  discrimination  achieved  by  the  English 
mark  was  not  consistent.  It  differentiated  between  groups 
nD"  and  "CM  but  it  showed  the  "C"  group  superior  to  the 
,rBn  group. 

|2)  The  correlation  between  the  English  mark  and 
the  attainment  on  the  essay  is  approximately  zero.  Thus, 
there  is  little  or  no  relation  between  the  students* 
ability  to  express  themselves  and  the  mark  obtained  on 
the  eighth  question. 

(3)  The  correlation  between  the  English  mark  and 
the  attainment  on  the  Social  Studies  3  paper  is  approximately 
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(4)  Table  1  shows  that  16  students  who  received 
"Bw  standing  knew  as  little  or  less  Social  Studies  3 
than  those  in  the  highest  ranking  of  the  "C"  group.  As 
"B"  standing  grants  university  entrance,  is  the  ability 
to  express  yourself  the  basis  to  disallow  some  students 
and  give  the  go-ahead  sign  to  others,  or  should  the  basis 
be  the  core  of  knowledge  and  the  quality  of  thinking? 
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CHAPTER  XI 

SUMMARY  AND  CONCLUSIONS 
For  the  purposes  of  this  study  the  questions 
included  in  the  test  were  grouped  according  to  a  plan  which 
would  seem  to  present  more  clearly  the  quantitative  and 
qualitative  differences  demonstrated  by  the  MD"  and  the  MC" 
and  the  "D"  and  the  MBn  groups.  The  most  valuable  group  of 
questions  for  this  particular  study  was  that  which 
most  markedly  discriminated  between  the  groups.  The 
second  grouping  of  questions  was  made,  which  included  those 
items  in  which  approximately  average  discrimination  was 
achieved.  A  third  group  of  questions  included  those  items 
which  achieved  less  than  average  discrimination.  The 
basis  of  the  above  comparative  grouping  of  questions  was 
the  average  discrimination  achieved  by  the  entire  paper. 

The  English  mark  was  excluded  in  the  groupings  and  was 
treated  separately. 

The  method  of  grouping  brought  to  light  a  number 
of  facts: 

(1)  The  questions  which  achieved  the  greatest  dis¬ 
crimination  between  the  MDM  and  MCU  students  were  those 
which  proved  most  difficult.  In  five  out  of  the  seven 
questions  in  this  group  the  response  of  both  "D"  and  ’’C11 
groups  was  below  their  average  achievement  on  the  entire 
paper. 

(2)  Only  question  6,  whose  attainment  could  have  been 
affected  by  guessing,  elicited  an  above  average  response 
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from  either  the  "D"  or  MCM  group* 

(3)  The  questions  which  achieved  the  greatest  dis¬ 
crimination  between  the  MDM  and  "B"  students  were  those 
which  were  the  most  difficult.  The  seven  questions  in¬ 
cluded  in  this  group  elicited  less  than  an  average  response 
from  both  groups. 

(4)  The  response,  to  the  questions  which  achieved 
average  discrimination,  was  average  or  better. 

(5)  In  the  comparison  of  the  MDM  and  MC"  groups 
five  questions  achieved  less  than  average  discrimination. 

One  of  these  proved  difficult  for  both  groups  while  on 
the  other  hand,  three  of  the  remaining  questions  had  a 
better  than  average  response. 

(6)  In  the  comparison  between  the  "DM  and  the  "B" 
groups,  four  questions  attained  less  than  average  discrimin¬ 
ation.  Three  of  these  had  an  above  average  response  while 
the  fourth  had  a  less  than  average  response. 

(7)  It  appeared  that,  generally  speaking,  those 
questions  which  were  difficult  for  one  group  were  diff¬ 
icult  for  the  other  two  groups.  The  same  follows  for 
the  less  difficult  questions. 

GROUP  1 

"C"  and  MD"  Students 

Those  questions  which  achieved  greatest  dis¬ 
crimination  were  listed  under  Group  1.  The  first  map 
question  was  included  in  this  group.  The  items  in  this 
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question  which  required  the  more  exact  and  detailed 
knowledge  proved  difVicult  for  both  groups,  while  the 
items  which  required  a  more  general  knowledge  proved  less 
difficult  and  achieved  greater  discrimination.  Items 
which  were  very  difficult  or  presented  relatively  little 
difficulty  achieved  least  discrimination.  Where  items 
were  based  on  historical  knowledge  (items  which  should 
have  been  learned  in  previous  courses)  the  "C"  students 
were  superior  and  greater  discrimination  was  achieved.  It 
appears,  while  the  "C"  students  shewed  more  ability  in  the 
type  of  recall  demanded  in  this  type  of  question,  they 
seemed  to  find  the  same  items  difficult. 

A  second  question  in  this  group  asked  for  the 
statement  of  an  important  fact  connected  with  the  name  of 
a  prominent  person.  In  this  question  the  nC"  students 
showed  a  greater  tendency  to  state  facts  than  the  tfDrt 
students.  A  demand  for  specific  information  appears  to 
make  for  lower  achievement  by  both  groups  but  especially 
for  students  of  the  "D"  group. 

A  further  question  of  Group  1  asked  the  students 
to  match  definitions  with  terms.  Both  groups  of  students 
found  association  of  definitions  relatively  easier  than 
recall  of  detail.  Both  the  "C"  and  "D"  students  were 
misled  by  what  they  considered  clues.  However,  the  con¬ 
ceptual  knowledge  of  the  "C"  group  was  superior  to  the  "D" 
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The  essay  question  was  included  in  Group  1. 

The  ’’C"  Students  showed  a  more  detailed  and  a  greater 
general  knowledge  and  a  better  ability  to  organize  this 
knowledge  than  the  ”D”  group. 

A  further  question  of  Group  1  dealt  with  historical 
detail  and  general  knowledge  of  conditions  in  pre-war 
Italy.  Statements  of  facts  were  required  and  the  answers 
had  a  tendency  to  be  vague  and  general.  However,  the 
"C"  students  showed  a  superior  grasp  of  details  and  a 
better  ability  to  generalize  than  the  "D”  students.  Both 
groups  had  a  rather  poor  understanding  of  the  basis  of 
Fascism.  This  type  of  question  which  demanded  specific 
knowledge  and  ability  to  generalize  proved  difficult  for 
both  groups  of  students,  but  it  was  relatively  more  dif¬ 
ficult  for  the  ”D*’  than  the’^C"  students. 

The  question  which  concerned  itself  with  Canadian 
history  was  listed  under  Group  1.  The  demand  for  specific 
knowledge  and  detail  made  this  question  difficult  for  both 
groups.  The  best  knownitems  achieved  the  best  discrimi¬ 
nation.  While  both  groups’  knowledge  of  Canadian  History 
was  poor  the  "CM  group  had  a  broader  and  more  detailed 
grasp  of  important  men  and  events  in  the  development  of 
Canada . 

One  of  the  better  questions  in  Group  1  was  the 
one  which  dealt  with  Lord  Halifax’s  proposal  for  the 
assumption  of  more  responsibility  for  the  members  of  the 
British  Commonwealth  of  Nations.  Both  groups  lacked  an 
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appreciation  of  the  reasons  for  Canada’s  political  and 
economic  development  and  the  implications  of  Halifax’s 
proposals.  Both  groups  suffered  when  specific  detail  was 
called  for.  The  ”0”  students  showed  superiority  in  the 
interpretation  of  statements  and  in  the  application  of 
inferences  to  specific  problems.  ”D”  and  ”C”  students 
showed  relative  poor  ability  to  draw  inferences  from 
given  facts. 

GROUP  1 

”D”  and  ”B”  students 

The  first  question  in  this  group  asked  the 
students  to  identify  important  men  in  the  news.  The  "B” 
students  showed  a  greater  ability  to  state  facts  and  a 
wider  field  of  knowledge  than  the  ”DT’  students.  Further¬ 
more  the  type  and  extent  of  error  found  the  ”B”  group 
superior.  The  demand  of  this  question  for  specific  in¬ 
formation  appeared  to  cause  lower  achievement  by  both 
groups  but  especially  for  the  "D”  group. 

A  further  question  of  Group  1  demanded  historical 
and  geographical  knowledge  of  the  Far  East.  The  items 
which  called  f  orfdetailed  information  had  the  poorest 
response  but  showed  the  ”B"  students  maintaining  their 
superiority.  The  items  which  called  for  historical  as 
well  as  geographical  knowledge  showed  the  ”BTt  students 
markedly  superior. 

The  next  question  in  this  group  dealt  with  the 
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cost  of  living  in  Canada  after  World  War  1  as  compared 
to  the  cost  of  living  after  World  War  2.  The  exacting 
answers  of  this  question  appeared  to  cause  a  poorer  than 
average  response.  The  "B"  group  showed  a  superior  know¬ 
ledge  of  the  economic  conditions  of  Canada. 

A  further  question  of  Croup  1  dealt  with  historical 
detail  and  general  knowledge  of  conditions  in  pre-war 
Italy.  Statements  of  facts  were  required  and  the  an¬ 
swers  had  a  tendency  to  be  vague  and  general.  However 
the  "B"  students  showed  a  superior  grasp  of  details  and 
a  better  ability  to  generalize  than  the  ffDn  students. 

The  "B"  students  showed  superiority  in  the  ability  to 
relate  knowledge  of  specific  details  to  a  general  pro¬ 
blem.  This  type  of  quest ion, which  demanded  specific 
knowledge  and  ability  to  generalize, proved  difficult  for 
both  groups  of  students,  but  it  was  relatively  more 
difficult  for  the  "D"  than  the  "C"  students. 

The  question  dealing  with  Canadian  history  was 
listed  under  this  group.  Both  groups  were  deficient  in 
their  knowledge  core.  The  recency  of  the  event  seemed 
to  increase  the  percentage  attainment  of  both  groups. 

The  "B"  group  had  a  better  appreciation  of  the  men  and 
of  the  events  which  helped  to  shape  Canadian  history 0 

The  last  question  in  this  group  dealt  with  Lord 
Halifax’s  proposals  regarding  the  acceptance  by  Canada 
of  more  responsibility  as  a  member  of  the  British  Com¬ 
monwealth  of  Nations.  The  items,  which  demanded  the 
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application  of  a  generalization  to  a  speciric  situation, 
showed  that  both  groups  suffered  from  lack  of  this  ability 
and  that  the  MDM  group  suffered  more  than  the  "B"  group. 

The  items,  which  demanded  interpretation  and  judgment 
continued  to  show  the  superiority  of  the  f,BM  students. 

GROUP  2 

"D"  and  "C”  Students 

Question*  which  were  listed  under  Group  2,  ac¬ 
hieved  approximately  average  discrimination.  The  first 
question  in  Group  2  dealt  with  the  history  and  geography 
of  the  historical  development  of  Japan,  found  the  "C" 
group  definitely  superior.  The  "Cn  students  had  better 
ability  than  the  "D"  students  to  locate  regions  of  more 
general  application  and  the  more  detailed  places  of 
current  interest. 

A  further  question  in  this  group  asked  the  students 
to  identify  statements  taken  from  Streit’s,  Stassen’s 
and  Culbertson’s  peace  plans.  TtC”  students  had  superior 
ability  in  recognition  of  details  connected  with  the 
plans  and  the  plans  for  world  peace  were  more  meaningful 
to  them . 

GROUP  2 

"D"  and  "B"  Students 

The  question  dealing  with  the  locating  of  place 
names  important  in  the  Italian  war  theatre  achieved  average 
discrimination  between  Group  "D"  and  Group  "B"  students. 
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The  "B"  students  showed  a  superior  general  knowledge  by 
always  surpassing  the  "D,f  students  in  their  response  to 
items  which  were  not  likely  taught*  The  locating 
of  general  regions,  showed  the  marked  superiority  of  the 
"B"  students  in  this  type  of  recall.  Furthermore  the 
mistakes  or  errors  made  by  the  "B"  students  showed  them 
to  be  much  closer  to  the  correct  location  than  the  "C" 
students  were.  This  question  indicated  that  the  MB”  students 
followed  the  actual  events  of  the  war  more  closely  than 
the  "D"  students. 

The  next  question  listed  under  Group  2  asked  for 
the  matching  of  terms  and  definitions.  The  better  than 
average  response  suggests  that  both  groups  of  students 
found  association  of  terms  and  definitions  easier  than 
recall  of  specific  detail.  Terms  which  were  not  likely 
to  be  defined  in  the  course  achieved  a  relatively  poor 
response.  Hence,  although  the  nBft  students  were  superior 
to  the  "D"  students  in  the  ability  to  generalize,  the 
responses  of  both  groups  showed  a  deficiency  in  this  ability. 

A  further  question  dealing  with  history  of  Britain 
and  of  the  United  States  showed  that  both  groups  were  given 
to  guessing.  The  answers  on  the  whole  were  vague.  The 
greater  the  number  of  facts  demanded  by  any  part  of  the 
question  the  greater  the  discrimination  between  the  groups. 

The  last  question  listed  under  this  group  was  the 
essay  one.  Both  groups  found  this  relatively  easier  than 
the  questions  which  required  specific  detailed  knowledge. 

The  tfB"  group  showed  a  greater  grasp  of  detail  and  a  better 
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ability  to  organize  that  detail.  Both  groups  favored 
topics  which  re  uired  the  writing  of  memorized  detail  rather 
then  those  which  required  an  evaluation  of  events,  ./hen 
this  type  of  topic  was  chosen  attainment  was  lower. 

GROUP  3* 

MDM  and  "C"  Students 

The  questions  of  Group  3  were  those  which  achieved 
less  than  average  discrimination.  The  two  graph  questions 
were  included  in  this  group.  In  the  one  question  which 
demanded  a  detailed  knowledge  the  attainment  was  low  for 
both  groups.  In  the  other,  which  required  the  reading  of 
the  graph  and  where  the  information  was  given,  the  attain¬ 
ment  was  high.  The  graph  question  which  required  recall  of 
details  achieved  greater  discrimination  than  the  one  which 
required  only  the  ability  to  read. 

A  further  question  in  this  group  dealt  with  post¬ 
war  planning.  The  "C"  students  showed  better  ability  ih 
stating  and  illustrating  an  idea.  They  also  showed  a 
better  understanding  of  the  purpose  and  need  of  post-war 
reconstruction. 

The  last  question  in  this  group  was  a  "multiple 
choice"  type  dealing  with  the  probable  post-war  situation 
in  Europe.  Both  groups  seemed  to  possess  the  knowledge 
and  understanding  to  make  correct  choices  which  would  be 
in  accord  with  our  democratic  principles.  However, 
guessing  and  working  from  "clues"  was  evident.  It  would 
appear  then,  that  both  groups  have  better  attainment  where 
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knowledge  of  details  or  a  factual  statement  was  not 
necessary. 


GROUP  3 

"D"  and  "B"  Students 

This  grouping  included  four  questions  which  failed 
to  attain  average  discrimination.  The  first  question, 
which  demanded  the  ability  to  read  a  graph  was  comparatively 
easy  and  indicated  no  difrerences  between  the  groups. 

The  second  question  was  too  difficult  and  failed  to  show 
any  outstanding  differences.  However  the  "B"  students 
on  the  whole  had  a  better  understanding  of  the  peace  plans. 

A  further  question  in  this  group  was  the  one  on 
post-war  reconstruction.  The  part  of  the  question  which 
asked  for  more  than  one  detail  differentiated  the  best, 
rhe  "B"  group  students  demonstrated  that  they  could  state 
facts  more  concisely,  and  that  they  could  expand  an  idea 
to  better  advantage  than  the  "D"  group  students. 

The  last  question  in  this  group  was  the  "multiple 
choice"  one  dealing  with  the  post-war  situation  in  Europe. 
Both  groups*  response  was  above  average  and  the  students 
appeared  to  have  a  fair  knowledge  of  our  democratic 
principles.  However,  the  item  with  the  least  obvious 
answer,  and  which  contained  no  clue  found  both  groups 
deficient  in  an  appreciation  of  the  fact  that  institutions 
are  made  and  that  they  must  be  adapted  to  the  needs  of 
man  rather  than  man  moulded  to  suit  the  institution.  In 
this  question  the  most  difficult  items  achieved  the  best 
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QUALITATIVE  DATA 

An  increase  in  the  ability  to  form  a  concept  or 
to  generalize  is  evidenced  as  one  examines  the  responses 
of  the  respective  gradings  of  the  students.  The  WB"  and 
"C"  student  are  definitely  superior  to  the  WD"  student. 
There  is  little  evidence  of  any  distinction  between  the 
"C"  and  ,fBTI  student  in  this  ability. 

Factual  memory  or  the  ability  to  recall  specific 
detail  would  seem  to  me  to  be  very  important  as  it  is 
from  this  source  that  we  form  our  generalizations,  draw 
our  conclusions  and  form  our  judgments.  There  was  a 
marked  increase  in  this  ability.  The  "B,f  and  "C"  student 
considerably  better  at  th^s  type  of  recall  than  the  nDw 
student.  The  MBMstudent  was  also  superior  to  the  "C" 
student. 

Geographical  memory  follows  much  the  same  pattern. 
The  "Cn  student  was  superior  to  the  ft^w  student,  while  the 
”8”  student  was  definitely  superior  to  both  the  nD"  and 
"C"  student. 

The  mental  factor  of  interpretation  and  the  ability 
to  evaluate  are  found  in  an  increasing  degree  as  we  go 
higher  in  the  gradings  of  the  students. 

From  this  study,  it  would  appear  that  the  out¬ 
standing  qualitative  difference  was  in  the  ability  of 
deduction.  The  difference  between  the  "C"  and  nD"  student 
was  approximately  the  same  as  the  difference  between  the 
”0”  and  "B"  students.  The  percentage  discrimination  was 
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large  in  both  cases. 

The  question,  which  was  analysed  in  an  attempt 
to  see  the  relative  standing  of  the  three  groups  in 
critical  ability,  was  a  multiple  choice"  one.  As 
these  questions  tend  to  promote  guessing  and  answering 
from  clues  it  is  especially  difficult  to  estimate  how 
much  of  this  ability  each  group  has  but  it  appeared 
that  the  "B"  student  has  more  than  the  "C"  student 
who  in  turn  has  more  than  the  "D"  student. 

The  English  Mark 

The  English  mark  was  based  on  the  essay  question. 
While  this  mark,  in  many  cases,  was  the  only  difference 
between  students  of  the  different  groupings,  there  was 
little  or  no  correlation  between  the  mark  and  either  the 
social  studies  attainment  on  the  essay  question  or  the 
social  studies  attainment  of  the  whole  paper. 

General  Remarks 

The  findings  of  the  study  would  seem  to  indicate 
the  following  points. 

(l)  The  classification  of  questions  according  to 
the  percentage  response  of  the  students  indicated  that, 
on  the  whole,  the  more  difficult  questions  on  the  1944 
social  Studies  3  paper  discriminated  the  best.  However, 
it  must  be  realized  that  questions  which  were  too  difficult 


10 


or  for  which  the  average  response  was  too  far  below  the 
response  average  for  the  paper,  those  questions  failed  to 
discriminate.  On  the  other  hand,  questions  which  were  too 
easy  failed  to  discriminate  as  they  did  not  give  the  better 
students  an  opportunity  to  show  their  superior  knowledge. 

(2)  The  knowledge  of  Canadian  history  was  very 
inadequate . 

(3)  ‘The  knowledge  of  the  three  groups  appeared  to 
be  vague  and  unrelated. 

(4)  All  groups  did  better  than  average  on  the  essay 
question. 

(5)  Questions  such  as  "multiple  choice"  and  "matching" 
ones,  in  which  the  student  did  not  have  to  write  his  ideas, 
achieved  a  higher  attainment,  not  only  this,  but  they 
encouraged  guessing. 

(6)  The  students,  whose  papers  I  checked,  appeared 
to  have  a  superficial  knowledge  of  events.  Although  in 
many  cases  they  had  memorized  certain  facts  they  seemed  uni- 
aware  of  the  causal  nature  of  events. 

It  would  seem  to  the  investigator,  that  one  of 
the  necessary  end-results  of  Social  Studies  3  instruction, 
would  be  the  ability  to  evaluate  and  form  judgments  concern¬ 
ing  certain  happenings.  This  ability  is  needed  especially 
in  a  democratic  society.  The  ability  to  generalize  or 
relate  concepts  forms  the  basis  of  judgment  .  The  knowledge 


* 


HIGH  SCHOOL  AND  UNIVERSITY  MATRICULATION  EXAMINATIONS  BOARD 

DEPARTMENTAL  EXAMINATIONS,  1944 


SOCIAL  STUDIES  3 


Time — 3  hours 

Note — The  total  time  allowed  for  this  paper  is  three  hours.  Distribute  this  time  to 
best  advantage,  reading  the  paper,  answering  .the  questions  and  reviewing 
the  work  already  done.  Do  not  spend  too  much  time  on  any  one  question. 

Do  not  write  your  name  on  this  booklet. 

All  your  work,  rough  or  finished,  must  be  done  in  this  booklet.  (Additional 
space  labelled  “For  rough  work”  is  provided  where  required.) 

Rough  work  may  be  done  in  pencil;  finished  work  should  be  done  in  ink. 
QUESTIONS  1  AND  8  ARE  TO  BE  ANSWERED  BY  ALL  CANDIDATES. 


CANDIDATE’S  NUMBER 


(For  the  use  of  sub-examiners  only.) 


2 


T% 


Values 


12  1.  (a)  In  each  of  the  oblongs  |  |  on  Map  A  print  an  appropriate 

place-name. 

2  (b)  By  means  of  a  double  line  —  show  the  present  battle  front 

in  Italy. 

3  (c)  In  addition  to  the  place-names  in  the  oblongs,  locate  on  the  map  and 

print  the  names  of  three  more  places  recently  prominent  in  news  of 
the  Canadian  Forces  in  Italy. 


3 


Values 

8  2.  Write  an  important  fact  about  each  of  the  following: 

(a)  General  Broz  (Tito)  . . 


(6)  Chester  W.  Nimitz 


(c)  Nikolai  Vatutin 


( d )  Rt.  Hon.  Viscount  Cranborne 


( e )  Sir  Harold  Alexander 


(/)  Henry  Maitland  Wilson 


( g )  Mohammed  Ali  Jinnah 


(h)  Sir  William  Mulock 


( i )  John  W.  Dafoe 


O')  Sir  Ernest  MacMillan 


( k )  Charles  G.  D.  Roberts 


(l)  Matthew  Halton  g.. 

(m)  Marshall  Kesselring 


( n )  Sir  John  Cunningham 


(o)  Lieut-Gen.  G.  Simonds 


(p)  Hon.  C.  D.  Howe 


[OVER] 


MAP  B 


3.  ( a )  “The  communique  of  the  Cairo  Conference,  dated  December  1,  1943, 
indicated  the  intentions  of  Great  Britain,  the  United  States  and  China 
with  regard  to  Japan  to  be : 

(1)  Japan  is  to  be  stripped  of  her  mandated  islands  in  the  Pacific. 

(2)  Manchuria  is  to  be  restored  to  China. 

(3)  Formosa  is  to  be  restored  to  China. 

(4)  Korea  will  become  free  and  independent. 

(5)  Japan  will  be  expelled  from  all  territory  which  she  has  seized.” 
Examine  Map  B. 

Enclose  the  area  mandated  to  Japan  by  placing  an  oblong  on  the  map, 
thus : 

Indicate  Manchuria  by  M 
Indicate  Formosa  by  F 
Indicate  Korea  by  K 

Draw  a  line,  in  pencil  or  pen,  enclosing  the  territories  or  areas  at 
present  held  by  Japan. 

Print  the  names  of  the  following  in  the  proper  places  on  the  map : 
Burma  Netherlands  East  Indies  Thailand 

(b)  Each  of  the  numbers,  shown  and  circled  on  the  map,  marks  a  place 
mentioned  in  the  news  of  warfare  between  the  United  Nations  and 
Japan.  What  place  is  represented  by  each  number? 


(1)  . . . 

.  (12) 

(2)  . 

.  (13) 

(3)  . . 

.  (14) 

(4)  . 

.  (15) 

(5)  . 

.  (16) 

(6)  . 

.  (17) 

(7)  . 

.  (18) 

(8)  . 

.  (19) 

(9)  . 

.  (20) 

(10)  . 

.  (21) 

(ID  . 

.  (22) 

(c)  Indicate  by  means  of  arrows  the  locations  of  current  attacks  by  the 
United  Nations  upon  Japanese-held  places. 


[OVER] 


6 


Values 


RISE  OF  COST  OF  LIVING 


World  War  I 


World  War  II 


1914  15  16  17  13  19  20 


GRAPH  II  t 


4.  Graph  I  above  indicates  the  rise  in  the  cost  of  living  during  World  War  I. 

2  (a)  Complete  Graph  II  in  a  similar  manner  to  indicate  the  rise  in  the  cost 

of  living  during  World  War  II. 

2  (6)  Indicate  by  an  arrow,  thus  f  ,  a  point  on  the  date-line  in  Graph  II 

when  the  price  ceiling  came  into  effect. 


United  States 


Mexico 


Russia 


Persia 


7 


Values 
10  5.  (1) 


(2) 


(3) 


(4) 


(5) 


(6) 


(7) 


(8) 


(9) 


The  country  that  led  in  production  of  petroleum  in  1932 
was : 

(a)  The  United  States 

( b )  Mexico 

(c)  Russia 

( d )  Persia  ( . ) 

The  country  that  showed  the  most  consistent  rise  in 
production  was: 

(a)  The  United  States 

(b)  Mexico 

(c)  Russia 

(d)  Persia  ( . ) 

The  country  that  showed  the  most  consistent  decrease  in 
production  was: 

(a)  The  United  States 

( b )  Mexico 

( c )  Russia 

( d )  Persia  ( . ) 

The  number  of  barrels  produced  in  Persia  in  1931  was 
about : 

(a)  40 

( b )  4  million 

(c)  40  million 

id)  175  ( . ) 

The  country  that  showed  the  least  fluctuation  in 
production  was : 

(a)  The  United  States 

(b)  Mexico 

( c )  Russia 

(d)  Persia  ( . ) 

The  number  of  barrels  produced  in  1928  by  all  four 
countries  combined  was  about: 

(a)  1  million 

(b)  400  million 

( c )  1150  million 

(d)  1388  million  ( . ) 

Russia  produced  less  than  100  million  barrels  in :  , 

(a)  1928 

(b)  1930 

(c)  1931 

(d)  1932  ( . ) 

The  two  countries  that  produced  about  the  same  amount 
in  1930  were: 

(a)  Russia  and  Mexico 

(b)  Russia  and  Persia 

(e)  Persia  and  Mexico 

(d)  Mexico  and  the  United  States  ( . ) 

Production  in  the  United  States  for  the  year  1933  was  905.7  millions 
of  barrels  of  petroleum;  in  the  same  year  the  figure  for  Russia  was 
154.8 ;  for  Mexico  34,  and  for  Persia  54."  Indicate  these  facts  on  the 
graph  opposite. 


[OVER] 


8 


Values 

12  6.  Match  the  following.  To  the  right  of  each  term  listed  write  the  number 

of  the  definition  or  description  which  applies : — 


( 1 )  A  policy  of  exalting  one’s  country 
above  all  others. 

(2)  A  regulation  or  law  made  by 
Executive  Council. 

(3)  An  uncontrolled  rise  in  prices 
caused  by  an  excess  of  purchasing 
power. 

(4)  A  policy  of  territorial  expansion, 
by  force  if  necessary. 

(5)  The  document  that  stated  the 
aims  and  obligations  of  League 
membership. 

(6)  An  economic  policy  which  adopts 
a  compromise  between  socialism 
and  capitalism. 

(7)  A  policy  of  securing,  as  far  as 
possible,  self-sufficiency  in  all 
important  industrial  and  agricul¬ 
tural  products. 

(8)  Gandhi’s  policy  of  non-violent 
non-co-operation. 

(9)  A  form  of  government  with  a 
central  authority,  and  with 
smaller  units  having  their  own 
administration  as  well. 

(10)  A  system  guaranteeing  private 
ownership  and  management  of 
business  or  industry. 

(11)  A  policy  of  limiting  the  franchise 
to  men. 

(12)  Assistance  given  by  the  govern¬ 
ment  as  a  bonus  in  certain  forms 
of  enterprises. 

(13)  Tax  levied  on  profits  in  excess  of 
certain  levels  set  by  statute. 

(14)  The  form  of  government  which 
provides  for  two  legislative 
chambers. 

(15)  State  ownership  and  control  of 
industry. 

(16)  A  manufacturers’  union  designed 
to  keep  up  prices  or  control 
markets. 


passive  resistance  ( . ) 

free  enterprise  ( . ) 

order-in-council  ( . ) 

Covenant  ( . ) 

economic  nationalism  ( . ) 

subsidy  ( . ) 

imperialism  ( . ) 

nationalism  ( . ) 

excess  profits  tax  (..... . ) 

cartel  ( . ) 

inflation  ( . ) 

middle  way  ( . ....) 


Values 


7.  Compare  conditions  in  Great  Britain  since  1919  with  those  in  the  United 
States  in  the  same  period,  under  the  following  headings : 

4  (a)  Their  economic  positions  at  the  close"  of  World  War  I. 

2  ( b )  Two  problems  which  they  had  in  common. 

4  (c)  Two  problems  peculiar  to  each. 

2  ( d )  The  political  parties  that  endeavoured  to  solve  these  problems. 

2  ( e )  The  parties  most  successful  in  each  country. 

2  (/)  Frequency  of  political  changes. 

2  ( g )  Their  attitudes  toward  the  League  of  Nations. 

2  ( h )  Two  illustrations  of  their  close  co-operation  in  the  present  struggle. 

# 

Great  Britain  United  States 


(a) 


( b ) 


(c) 


( d ) 


(e) 


(/) 


(g) 


(h) 


[OVER] 
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Values 

20 


8.  In  the  space  below  write  an  essay  of  about  150  words  on  one  of  the  follow¬ 
ing  topics: 

I.  The  Significance  of  the  Atlantic  Charter  for  the  World  after  the  War. 

Signing  (where,  when,  by  whom). 

Provisions  of  the  Charter. 

Their  application  in  the  future. 

II.  A  Social-Security  Plan. 

You  may  write  your  essay  on  the  Beveridge  Plan,  the  Marsh  Plan,  or 
on  any  other  plan  which  has  been  proposed. 

III.  Civil  Aviation  in  Canada. 

Pre-war  progress. 

Present  extent  of  air  transport. 

Post-war  possibilities. 

IV.  Canadian  Immigration. 

Canada’s  capacity  to  absorb  new  settlers. 

Advantages  to  Canada  of  increased  population. 

Problems  associated  with  immigration. 

V.  ,  Women’s  Branches  of  Armed  Services. 


FOR  ROUGH  WORK 


11 


FOR  FINISHED  WORK 


[OVER] 


12 


Values 


2  9.  (a)  After  1918  Italians  complained  that  they  had  “won  the  war  and  lost 

the  peace”.  Comment  briefly. 


(b)  Why  did  the  industrialists  support  the  rising  Fascist  party  in  Italy? 


1  (c)  From  what  quarter  did  Mussolini  draw  much  of  his  support  in  later 

years  ? 


4  ( d )  Tabulate  the  economic  progress  of  Italy  from  1922  to  1930. 


4  ( e )  Give  a  possible  explanation  for  the  Italian  people’s  support  of 

Mussolini’s  militaristic  policy  which  has  brought  ruin  and  disaster  to 
their  country. 


13 


Values 

4  10.  (a)  In  a  sentence  about  each  of  the  following,  state  the  important  contri¬ 

bution  that  was  made  to  the  constitutional  development  of  Canada  by : 

(1)  The  Constitutional  Act  of  1791  . . . 


(2)  The  Act  of  Union,  1840 


(3)  The  B.N.A.  Act,  1867. 


(4)  The  Statute  of  Westminster,  1931 


4  ( b )  Give  one  important  accomplishment  of  the  federal  administration  of 

each  of  the  following  Prime  Ministers : 

(1)  Sir  John  A.  Macdonald  . . : . . . . 


(2)  Sir  Wilfred  Laurier 


(3)  Sir  Robert  Borden 


(4)^  Hon.  W.  L.  Mackenzie  King 


11.  On  a  recent  occasion  Lord  Halifax  proposed  a  change  in  the  British  Com¬ 
monwealth  of  Nations:  that  the  Dominions  assume  equal  responsibility 
with  Great  Britain  in  the  making  of  a  common  foreign  policy.  Said  he, 
“Not  Great  Britain  only,  but  the  British  Commonwealth  and  Empire  must 
be  the  fourth  power  in  that  group  upon  which  .  .  .  the  peace  of  the  world 
will  henceforth  depend.” 

1  (a)  Who  is  Lord  Halifax? 


3  ( b )  Name  the  other  three  members  of  the  group  to  which  he  refers. 


1  (c)  What  was  the  reaction  of  the  Canadian  Government  to  this  proposal? 


( d )  By  what  ties  other  than  political  is  Canada  bound  to  the  Empire? 


[OVER] 


( e )  In  which  sections  of  Canada  are  these  ties  strongest? 


(/)  Explain  the  policy  of  “no  commitments”  as  the  corner-stone  of 
Canada’s  defence  policy. 


( g )  If  Lord  Halifax’s  proposal  were  adopted,  what  difficulty  might  arise 
as  a  result  of  each  of  the  following  Canadian  features  ? 

(1)  Geographical  isolation . . . . . 


(2)  Proximity  to  United  States 


(3)  Presence  of  two  racial  groups 


(4)  Need  for  foreign  markets 


( h )  What  do  you  consider  to  have  been  the  reason  for  the  strong  opposition 
expressed  in  many  quarters  to  Lord  Halifax’s  proposal? 


( i )  Give  one  argument  in  favor  of  his  proposal. 


15 


Values 

10  12.  Listed  below  are  features  of  the  Streit,  Culbertson  and  Stassen  Plans.  In 

the  space  to  the  right  of  each,  write  the  name  of  the  plan  from  which  the 
feature  has  been  taken. 

(1)  Eleven  Regional  Federations,  each  of 
which  is  a  cultural  and  an  economic 

unit.  ( . ) 


(2)  Sixty-six  senators,  representing  the 
vocational  fields  of  Agriculture,  Educa¬ 
tion,  Science,  Arts  and  Crafts,  Capital 
and  Labor  would  constitute  part  of  the 

Legislative  body.  ( . . . . . ) 


(3)  A  single  house  world  parliament  based 
on  the  strength  of  the  nation 
(i.e.  literacy,  resources,  industrial 

development ) .  ( . ) 


(4)  The  central  government  shall  control 
currency,  tariffs,  immigration, 
communication  and  settlement  of 

international  disputes.  ( . , . ) 

(5)  A  United  Nations  Legion  which  would 
be  backed  by  the  armed  strength 
maintained  by  the  individual  members. 

The  plan  would  be  to  form  gradually 

a  United  Nations  of  the  World.  ( . . . . . . ) 


(6)  An  international  Mobile  Corps,  22  per 
cent  of  the  world’s  armed  forces, 

chosen  from  the  smaller  nations.  ( . . . . . . ) 


(7)  There  shall  be  a  Central  Executive  of 
five  men,  each  of  the  five  being 
President  for  one  year  of  the  5-year 

term.  ( . ) 

(8)  The  author  of  the  plan  is  governor  of 

Minnesota,  (now  with  the  U.  S.  Navy.)  ( . ) 


(9)  Each  National  Contingent  is  a  double¬ 
purpose  army:  in  peace-time,  a 
national  army,  stationed  in  its  own 
country  for  defence  against  aggres¬ 
sion;  in  a  war  emergency,  an  inter¬ 
national  army,  commanded  by  the 

World  Government.  ( . . . . . *, . ) 

(10)  This  plan,  first  publicized  in  1938, 
proposed  the  •  immediate  federation  of 
fifteen  democracies — Great  Britain 
and  the  self-governing  Dominions,  the 
U.S.A.  and  the  democracies  of 

Western  Europe.  ( . . . ) 


[OVER] 
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Values 

13.  (a)  State  briefly  what  you  consider  to  be  two  broad  underlying  purposes 
of  any  post-war  reconstruction  programme  for  Canada. 


(1) 


2  (2) 


6  ( b )  With  particular  reference  to  your  own  community  and  province 

describe  in  a  paragraph  the  proposals  that  have  been  made  for  post¬ 
war  reconstruction  projects. 


17 


Values 

10  14.  (1)  A  crucial  question  which  will  arise  immediately  after  the  collapse  of 

German  opposition  concerns  the  areas  to  be  occupied  by  the  conquering 
armies.  Show  the  procedure  which  you  consider  the  most  reasonable 
of  those  listed,  by  placing  R  in  the  appropriate  space  in  brackets : 


( a )  Each  force  will  drive  forward  on  the  collapse  of  the 
German  armies  until  they  meet.  The  boundary  line 
between  the  forces  will  determine  the  territory  over 

which  they  will  have  control.  ( . ) 

( b )  A  joint  commission  should  plan  in  advance  a  line 

of  demarcation,  defining  the  areas  to  be  occupied.  ( . ) 

(c)  Germany  proper  should  not  be  occupied  by  either 

army.  ( . ) 


(2)  On  the  question  of  the  immediate  administration  of  the  occupied  areas 
there  are  several  possibilities.  Select  the  plan  below  which  you 
consider  wisest: 


(a)  German  military  forces  under  new  leaders  should 

carry  on  military  rule  until  a  democratic  German 
government  can  be  elected.  (.. 

( b )  Each  occupying  force  should  administer  its  own  area 

according  to  the  policies  of  its  government.  ( . ) 

(c)  There  should  be  a  joint  military  administration  by 

the  victorious  powers.  ( . 


(3)  During  the  period  of  transition  from  military  to  civilian  administra¬ 
tion  there  will  be  pressing  problems  concerned  with  food  and  relief. 
Which  one  of  the  following  procedures  would  you  suggest? 


(u)  An  organization  for  rehabilitation  and  relief  financed 
and  supported  by  the  United  Nations  should  admin¬ 
ister  Germany  over  a  transitional  period.  £ . ) 

( b )  The  Germans  should  be  thrown  on  their  own  resources 

as  soon  as  the  fear  of  Nazi  domination  is  removed.  ( . pi.) 

(c)  The  Germans  should  be  provided  with  all  the  materials 

they  wish,  provided  they  pay  in  cash.  . ) 


(4)  It  should  be  made  plain  to  the  temporary  administrators  of  Germany 


that  the  only  type  of  government  to  be  tolerated  would  be : 

(a)  A  democracy  patterned  after  our  own.  ( . ) 

( b )  Any  government  which  is  not  totalitarian  and  which 

is  suitable  to  the  German  people.  ( . ) 

(c)  Any  form  of  government,  totalitarian  or  democratic.  ( . ) 


(5)  The  various  groups  of  smaller  nations  subjugated  by  Germany,  e.g. 
Netherlands,  Belgium  and  Luxembourg;  Czechoslovakia,  Poland  and 
Yugoslavia;  Bulgaria,  Greece  and  Hungary: 


(а)  Should  be  encouraged  to  form  federated  groups.  ( . ) 

(б)  Should  be  obliged  to  amalgamate  into  one  or  more 
larger  states  or  to  unite  with  a  great  power  to  ensure 

military  security.  ( . ) 

( c )  Should  be  given  complete  sovereignty  in  all  matters, 

including  the  right  to  make  war  or  conclude  peace.  ( . ) 


[OVER] 


FOR  ROUGH  WORK 
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